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The scope of the evaluation

This report presents the main findings from the evaluation of the project Improvement of
Educational Effectiveness in Primary Schools (IEEPS). The project is granted by the Lifelong
Learning Programme (LLP) of the European Commission, subprogramme Comenius —
Comenius multilateral project. The Education, Audiovisual and Culture Executive Agency
(EACEA) has registered the project as 538992-LLP-1-2013-1-RS-COMENIUS-CMP. The
project lasted from December 1%, 2013 until May 30", 2017. The project was realized by the
Faculty of Education (Univeristy of Kragujevac, Jagodina, Serbia), KU Leuven University
(Leuven, Belgium), University of Cyprus (Nicosia, Cyprus), the Insitute for Educational
Research (Belgrade, Serbia), National Examinations Centre (Ljubljana, Slovenia), primary
School “JelenaCetkovi¢” (Belgrade, Serbia) and C’Makedonitissa’s Primary School (Nicosia,
Cyprus).

As stated in the project documents, there were three main aims of the project:

1) Identifying educational effectiveness factors, i.e. teacher and school variables important
for explaining pupils’ mathematics and science achievement;

2) Giving individual school feedback about school’s value added — school’s contribution to
pupil achievement after controlling for pupil background factors;

3) Creating and implementing professional development programs and materials for teachers
and educators in order to improve their teaching practice.

This evaluation covered all three aims by placing in the center perceptions of some of the
most important beneficiaries of the project — teachers, principals, pedagogues, and school
psychologists. They had been given opportunity to assess Research Report and Handbook for
Quality Teaching (as a result of project activities in the realm of the first aim), Report on
School Performance Feedback (as a result of project activities in the realm of the second
aim), and a professional development program provided to certain number of school staff (as
a result of project activities in the realm of the third aim). The report is divided in these three
parts, commencing with evaluation of professional development of teachers (in Serbia and
Cyprus'), where most of evaluation materials was collected.

! Evaluation of PD done in Belgium could not be done since it started later in the project, and since it was
designed differently from EPD in Serbia and Cyprus which focused on teachers: it focused on training school
leadership teams to understand the findings of reports created by using the SPF system.



I Effective professional development (Serbia)

Introduction

The nine day-long training for the teachers and school counsellors is based on the latest
research findings in the area of Educational effectiveness (educational quality). The literature
confirms that the following aspects of the quality teaching most impact pupil learning
(Creemers & Kyriakides, 2008%, Muijset al., 2014°; Scheerenset al., 2007*): management of
time, the classroom as a learning environment, structuring, orientation, application, teaching
modeling, questioning and evaluation®. These research results have started to be applied in
practice some countries (Antoniou et al., 2011°), so the team comprised of the researchers at
the Faculty of Education of University of Kragujevac and Institute for Educational Research,
in close cooperation with researchers at the University of Cyprus, developed and
implemented a nine day-long training with the aim of improving teaching practices based on
the latest research finding.

The training was conceptualized so that it lasts for the entire school year - one day a month
over nine months - so that the teachers would have time to apply in practice what they learnt
in the training and also receive feedback from the trainers. The first day of training was the
introductory day, explaining the basics of the quality teaching practices as presented in
Creemers' & Kyriakides' 2008 dynamic model of educational effectiveness. Each of the
following days was devoted to one of the factors in the dynamic model, totaling eight days
(factors). Nine days of training were formatted as three three-day seminars, so that they could
be accredited by the National Institute for Improvement of Education in Serbia. The first
three-day seminar encompassed social aspects of quality teaching, the second - organizational
aspects, and the third - cognitive aspects.

Description of the training

A total of 236 employees from 36 elementary schools in Serbia (mostly teachers, with some
school counsellors and several principals) participated in the training. More specifically, 217
participants from 34 schools attended all three three-day seminars, 3 participants attended
two three-day seminars and 16 participants attended one three-day seminar. The list of all
elementary schools and number of participants per school is given in the Appendix 1.

*Creemers, B.P.M., &Kyriakides, L. (2008). The dynamics of educational effectiveness: a contribution to policy,
practice and theory in contemporary schools. London and New York: Routledge.

3Muijs, D., Kyriakides, L., van der Werf, G., Creemers, B.P.M., Timperley, H., & Earl, L. (2014). State of the
art — teacher effectiveness and professional learning. School Effectiveness and School Improvement: An
International Journal of Research, Policy and Practice, 25(2), 231-256.

“Scheerens, J., Luyten, H., Steen, R. & Luyten—Thouars, Y. De. (2007).Review and meta-analyses of school and
teaching effectiveness. Enschede: Universiteit Twente.

>3 Factors are presented as they appear in Creemers' &Kyriakides' 2008 dynamic model of educational
effectiveness, but other authors cite those and other similarly worded factors.

¢ Antoniou, P., Kyriakides, L., &Creemers, B.P.M. (2011). Investigating the effectiveness of a Dynamic
Integrated Approach to teacher professional development. Center for Educational Policy Studies Journal, 1(1),
13-42.



The training participants were divided in eight groups. The trainings were held at elementary
school "Petefi Sandor" in Novi Sad for one group, at elementary school "RastkoNemanjic -
Sveti Sava" in Nova Pazova for two groups, at elementary school "Stefan Nemanja" in Nis
for three groups and at the Faculty of Education of University of Kragujevac for two groups.

The trainings were held from October 2015 to June 2016. A total of 72 days of trainings were
held, each day being led by 2 trainers.

Work with the participants during the 2015/2016. school year mostly followed this scenario’:
there was a discussion about the previously learnt factor of quality teaching and homework -
the creation and realization of the action plan for the improvement of participants' teaching
practice (which was focused on that factor), and on the participants' diaries and reflections
about the success of the action plan implementation. The trainers gave feedback to the
participants regarding various aspects of their homework. Then, the trainers presented the
following factor of quality teaching, which encompassed a detailed description and meaning
of the factor, relevance of the factor according to the theoretical and empirical literature,
examples of use of the factor in teaching, etc. This presentation was followed by the main
part of the day: discussion of participants on their experiences with the factor, several
workshop activities, worksheet activities, analyses of video clips, etc. At the end of each day,
the participants created or started to create the action plan for the factor about which they
learnt that day. In the weeks until the following training, the participants had to further
perfect the action plan and implement it in their classes, as well as keep the teaching diary
and write down their reflections on the process. These activities were repeated for each day of
the seminar. The trainers were available to participants via e-mail or phone for any questions
and dilemmas.

Each participant received certificates of attendance. In this way, the great majority of
participants (217) earned 72 hours (9 days X 8 hrs.) of training, which count toward the
requirement for professional development for teachers in Serbia (100 hours in five years)®.

Evaluation of the training
Various paper-based questionnaires’ were filled out by the participants either after each day
of the training, after each three-day seminar or at the beginning and the end of the training.

Evaluation: three-day seminars

For the following section, out of 231 participants who attended the first three-day seminar,
207 evaluations were obtained; out of 219 participants who attended the second three-day
seminar 219 evaluations were obtained, and out of 223 participants of the third three day
seminar 194 evaluations were obtained. Tables 1 and 2 present participant responses
regarding topics, teaching methods, trainers and potential usefulness and success of the
trainings. (The evaluation questionnaire is given in the Appendix 2, as required by the
National Institute for Improvement of Education.)

7 The exception was the first, introductory day.

¥Participans who attended fewer than three seminars earned the appropriate number of hours.

? Initially, it was planned to have online questionnaires, but this was deemed not feasible due to low response
rate.



Table 1 — Mean and standard deviation of the questionnaire items, by the seminar

Item Seminar Mean (0-4) Standard
deviation

1.Topics/contents that were planned by the Seminar 1 (N=207) 3.74 0.61
seminar were realized. Seminar 2 (N=219) 3.76 0.53

Seminar 3 (N=194) 3.73 0.57

2. Teaching methods during the training Seminar 1 (N=207) 3.58 0.67
provide adequate learning and Seminar 2 (N=219) 3.57 0.62
prof.essmnal development of Seminar 3 (N=194) 358 0.66
participants.

3. Previous knowledge and experiences of Seminar 1 (N=207) 3.57 0.71
the participants were taken into account Seminar 2 (N=219) 3.67 0.56
durln.g the implementation of the Seminar 3 (N=194) 3.65 0.66
training.

4. The agenda of the training was respected. Seminar 1 (N=207) 3.76 0.67

Seminar 2 (N=219) 3.82 0.42
Seminar 3 (N=194) 3.78 0.54

5. Attendance of this training will help me Seminar 1 (N=207) 3.51 0.75

improve my own work. Seminar 2 (N=219) 3.53 0.69
Seminar 3 (N=194) 3.58 0.69

6. The trainers know the topics in the Seminar 1 (N=207) 3.78 0.65

program well. Seminar 2 (N=219) 3.81 0.43
Seminar 3 (N=194) 3.77 0.52

7. The trainers actively communicate with Seminar 1 (N=207) 3.79 0.62
the participants and give them feedback Seminar 2 (N=219) 3.85 0.38
about their work and the results of their Seminar 3 (N=194) 3.78 0.57
work.

8. The trainers encourage the participants’ Seminar 1 (N=207) 3.71 0.63
acquirement of knowledge and respond Seminar 2 (N=219) 3.77 0.48
to participants' questions. Seminar 3 (N=194) 3.74 0.61

9. Work conditions (premises, technical Seminar 1 (N=207) 3.70 0.65
conditions) enabled successful Seminar 2 (N=219) 3.65 0.64
implementation of the training. - : :

Seminar 3 (N=194) 3.73 0.57

10. The entire organization contributed to Seminar 1 (N=207) 3.70 0.63
the successful implementation of the Seminar 2 (N=219) 3.68 0.57
training. : :

Seminar 3 (N=194) 3.70 0.58

It can be seen from Table 1 that the participants judged all three three-day seminars very
highly, and also that the quality of all three seminars is uniform.

If these responses are presented in more detail - as percentages of the responses that the
participants gave on the 0-4 Likert scale in the questionnaire - the following results are
obtained (Table 2).



Table 2 — Percentage responses to the questionnaire items, by the seminar'®

Seminar Entirely Mostly Partly Mostly Entirely

disagree disagree agree (2) agree(3) agree (4)

(1)

1.Topics/contents that Seminar 1 0.48% 1.45% 1.45% 16.91% 79.71%
were planned by the (N=207)
seminar were realized. Seminar 2 0.00% 0.46% 3.20% 16.44% 79.91%
(N=219)
Seminar 3 0.52% 0.52% 1.55%  20.10% 77.32%
(N=194)
2. Teaching methods Seminar 1 0.48% 0.97% 4.35%  28.50% 65.70%
during the training (N=207)
provide adequate Seminar 2 0.00% 0.46% 5.48% 30.59% 63.47%
learning and (N=219)
professional Seminar 3 0.52% 0.52% 5.15%  27.84% 65.98%
development of (N=194)
participants.
3. Previous knowledge Seminar 1 0.48% 1.45% 5.31% 26.09% 66.67%
and experiences of the (N=207)
participants were Seminar 2 0.00% 0.46% 3.20% 25.57% 70.78%
taken into account (N=219)
during the Seminar 3 0.00% 2.06% 4.12%  20.10% 73.20%
implementation of the (N=194)
training.
4. The agenda of the Seminar 1 1.45% 1.45% 0.48% 12.56% 84.06%
training was respected. (N=207)
S(Qmi"ar)z 0.00% 0.00% 1.37% 15.53% 83.11%
N=219
Seminar 3 0.52% 1.03% 0.00% 16.49% 81.96%
(N=194)
5. Attendance of this Seminar 1 0.97% 1.93% 3.86% 31.40% 61.84%
training will help me (N=207)
improve my own Seminar 2 0.00% 0.00%  11.42% 23.74% 64.84%
work. (N=219)
Seminar 3 0.52% 1.55% 3.61% 27.84% 66.49%
(N=194)
6. The trainers know the Seminar 1 0.97% 1.93% 0.48% 11.59% 85.02%
topics in the program (N=207)
well. Seminar 2 0.00% 0.00% 1.37% 16.44% 81.74%
(N=219)
Seminar 3 0.00% 1.03% 1.55% 17.01% 79.90%
(N=194)
7. The trainers actively Seminar 1 0.97% 0.97% 1.93% 10.63% 85.51%
communicate with the (N=207)
participants and give Seminar 2 0.00% 0.00% 0.91% 12.79% 86.30%
them feedback about (N=219)
their work and the Seminar 3 0.52% 1.03% 1.55% 13.40% 82.99%
results of their work. (N=194)
8. The trainers encourage Seminar 1 0.48% 1.93% 0.97% 19.32% 77.29%
(N=207)

' The percentages do not add up to 100% because missing responses are not shown. (There were very few of
these for each item, the range was 0-2%.)



the participants’ Seminar 2 0.00% 0.00% 2.28% 18.72% 78.54%
acquirement of (N=219)

knowledge and Seminar 3 0.52% 0.52% 4.12% 14.43% 79.90%
respond to (N=194)

participants'

questions.

9. Work conditions Seminar 1 0.97% 0.97% 1.45%  20.77% 75.85%
(premises, technical (N=207)

conditions) enabled Seminar 2 0.46%  0.00%  5.94%  21.46% 72.15%
successful (N=219)

implementation of the  Seminar 3 0.52%  0.00%  3.09% 19.07% 77.32%
training. (N=194)

10. The entire Seminar 1 0.97% 0.97% 0.48%  22.22% 75.36%
organization (N=207)

contributed to the Seminar 2 0.00% 0.00% 5.02% 21.46% 71.69%
successful (N=219)

implementation of the  seminar3  0.52%  0.00%  3.09% 21.65% 73.71%
training. (N=194)

A great majority of participants (ranging from 61.84% to 86.40%, depending on the seminar
and questionnaire item) gave the most favorable response - that they entirely agree with the
statement. Entirely or mostly agree was the response given by more than 90%participants,
which is an extremely high evaluation of the seminar. Three items on which the seminars
were most favorably evaluated were: “The agenda of the training was respected”, “The
trainers know the topics in the program well.” and “The trainers actively communicate with
the participants and give them feedback about their work and the results of their work.”.
Three items with the least favorable response (although still very positive) were: “Teaching
methods during the training provide adequate learning and professional development of
participants.”, “Attendance of this training will help me improve my own work.” and
“Previous knowledge and experiences of the participants were taken into account during the
implementation of the training.”.

The participants responded to the additional question of how much time during the training
was spent on meaningful learning activities (Table 3).

Table 3 — The percentage of training time that was used for meaningful learning activities
Seminar 0% oftime  1-19% of  20-39% of  40-59% of  60-79% of  80-99% of 100% of

time time time time time time

Seminar 1 0.48% 0.97% 1.45% 10.63% 39.61% 41.55% 5.31%
(N=207)

Seminar 2 0.00% 0.00% 2.28% 8.68% 38.36% 34.70% 11.42%
(N=219)

Seminar 3 0.00% 1.03% 3.61% 15.98% 24.23%  41.75% 9.79%
(N=194)

Again, it is very positive that 45-50% of the participants think that more than 80% of time
spent in training was used for meaningful learning activities. About 75-85% of the
participants think that more than 60% of time spent in training was spent on meaningful
learning activities.



Finally, the participants were asked whether they would recommend the seminar to their
colleagues. Even 96.62% of the participants of Seminar 1 responded positively (2.90%
responded negatively); 88.58% of the participants of Seminar 2 responded positively (5.94%
responded negatively), and 86.60% of the participants of Seminar 3 responded positively
(6.70% responded negatively)''. These answers also point to the fact that the participants
judged all three seminars very highly.

The participants were also asked to explain their recommendations to the colleagues, and give
their comments on the seminars. These comments were given in the Appendix 3. It can be
surmised that a very high number of comments were highly positive of the seminars. It
should be stressed that the participants mostly commented on the applicability of seminars to
their teaching practices, which was one of the main aims of the seminars.

Evaluation: Each seminar day

In addition to the evaluation form that was filled out by the participants after each three-day
seminar, participants also filled out evaluation form after each seminar day, when only one
factor was in focus. The evaluation form is shown in the Appendix 4. These responses were
analyzed by day (factor) and by group. In Table 4 it can be seen that all seminar days
(factors) were judged to be of the same, high quality. The lowest response mean was 3.31,
and the highest 3.91 (out of 4.00).

Likewise, all the eight groups gave very positive evaluations to the training. In Table 5 it can
be seen that the lowest response mean was 3.22, and the highest 3.90 (out of 4.00).

" The responses do not add up to 100% because missing answers were not shown. (There were few of those for
each item, ranging from 0% to 2%.)
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Evaluation: Before and after self-assessment of teaching practices

The participants in the Effective professional development also assessed their teaching
practices at the beginning of the EPD (1st day of training) and at the end (9th day of training).
A total of 144 participants provided both before and after questionnaires. The questionnaire
that was used for this assessment was the same questionnaire filled out by the pupils to assess
teaching practices of their teachers in the School performance feedback and Effective factors
parts of the project, but rephrased so that it can be filled out by teachers regarding their own
practices. The questionnaire is submitted in the Appendix 5 (in Serbian, as it was provided to
the participants; the English version of the parallel pupil questionnaire is one of the project
results).

For the most part (70 items out of 93), the before and after EPD items on self-assessments of
teaching practices did not differ in any statistically significant terms. (A paired two-tailed t-
test was used to assess the differences in means between the before and after responses on
each item.) On 22 items out of 93 (23.65% of items), the participants showed increased
employment of effective teaching practices, since the after measure was significantly larger
than the before measure of an item. On 1 item out of 93, the participants showed decreased
use of effective teaching practices, since the after measure was significantly smaller than the
before measure of an item. The 22 items on which participants reported more frequent
utilization of effective teaching practices at the end of the training than at the beginning were:

1. In my classes, pupils feel pleasant.

2. During the lesson, I encourage pupils and praise their work (e.g., well done, just keep up
the good work, you can do it).

3. I give to pupils the opportunity to express their opinion.
4. 1 show interest in every pupil's learning.

5. In my class, pupils get along with each other.

6. Pupils from my class like to be friends with each other.

7. Pupils don’t start working for a long time after the class has begun. (This item was less
frequent at the end of the training than at the beginning.)

8. Pupils follow the established classroom rules for behavior in my class.
9. I ask pupils whether they already know something in regard to the new lesson.

10. My instructions (about solving problems, exercises, projects and so on) are clear, so the
pupils know what’s asked of them.

11. When pupils do some activity in class (problems, exercise, experiment), they know why
they are doing it.

12. I ask pupils to identify when and where they can apply what they learn in class.
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13. I stroll around the classroom, check pupils' work and give them useful advice and
suggestions.

14. I explain to pupils how to solve the problems step by step or how to divide the lesson into
smaller parts so that they can understand the material more easily.

15. I manage to make pupils interested in material.

16. I ask pupils questions or assigns problems which require them to apply what they learned
to similar situations.

17. Pupils do a presentation to the class.

18. I use power point presentations, short movies and similar in order to make material more
understandable to pupils.

19. The pupils like my subject.

20. The pupils enjoy learning the material in my subject.

21. The pupils want to know more about my subject.

22. The pupils look forward to the classes in my subject.

One item that was higher at the beginning than at the end of the training was:

1. I assign homework to pupils in my subject (e.g., to respond to questions, fill out
worksheets, solve problems, etc).

In other words, over the time of nine months, the participants showed a statistically
significant improvement on around 20-25% of their teaching practices. Although a more
valid way of observing the improvement of teaching practices of teachers would be via pupil
assessment (or an assessment of an independent observer'?), it should be stated that EPD
undertaken in the project clearly indicates some positive effects.

Final evaluation of the whole 9-day training

At the end of the 9™ day of training participants also filled in a questionnaire in which they
had opportunity to give their general evaluation of the training; to state how familiar, novel
and useful was what they had learned about the factors of quality teaching; to give opinion
about the impact of their learning in training on pupils’ motivation, activation, understanding
of lessons and communication practices; and to assess different aspects of the training. The
questionnaire is submitted in the Appendix 6.

General evaluation of the nine-day training

Participants were asked to what extent their initial expectations from the training have been
met. As it is shown in the Graph 1, 59% asserted that their expectations were met to a great

'2 Observation of teaching practices before and after the professional development was out of scope of this
evaluation since that would require detailed training of several observers, more travelling and fewer teachers.
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extent. Those who felt that their expectations were met to a little extent or not at all are just
above 2%.

Graph 1. Level of expectations met by the training (%)
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Participants had an opportunity to write which of their expectations were met the most. The
most frequent answer pertained to their expectation that they will learn new teaching
approaches, methods and techniques which will help them in improving their teaching
practices (Participant: I've learned new teaching methods and techniques which I will use in
my further work). This was followed by their expectation that they will acquire some useful,
applicable knowledge (Participant: Every day I use and apply examples and ideas from this
training; Participant: I could transform theoretical knowledge into practical aspects and
effects were significant.) To add to this point, participants highly valued practical examples
they were presented during the whole training (Participant: There was a lot of practical
examples that I can use in my teaching). Participants often have mentioned that training met
their expectation that they will have opportunities to share their experience with their
colleagues, i.e. learning from their peers.

Participants also had a chance to express which of their expectations were met the least.
These answers were generally much less frequent than those pertaining to expectations met.
At the same time they were more varied. The most frequent answer was that they did not
have enough opportunity to learn from practical examples, especially from those coming
from Serbian schools or similar settings (Participant: What is needed more are examples of
good practice from countries/schools with similar culture and standards as is ours). Teachers
also mentioned that they expected to learn more on how to deal with disruptive, unmotivated
pupils, how to work with pupils with special education needs, and to learn more about using
ICT in teaching, etc.

Another opportunity to gain participants’ perceptions about the training as a whole was
through a following question in the questionnaire: If you would like to recommend this
training to your colleagues, what would you tell them? By far the most frequent answer was
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that the knowledge acquired through this seminar is very applicable and useful to everyday
work of teachers, i.e. teaching. The training was also described as innovative, inspirational,
creative, well organized, comprehensive, interesting, different.

Participant: I would tell them that this is one of the better seminars and that they will not
waste their time. It is very useful, in some segments less in some other more, but the overall
impression is positive.

Participant: This seminar should be introduced as obligatory subject on all teacher
education faculties.

Participant: Don’t miss it, it is outstanding.

On the other hand, teachers also had a chance to express what would they say if they would
like to refrain their colleagues from attending this training. Again, this question was much
less populated than the previous question. The main reason stressed by participants was its
duration (9 days), the fact that it was held on weekends, that the training required a lot of hard
work (including realization of action plans). Few others stated that it was too theoretic, that
there was too much repetition, and that there were not many really new things to be learned.

Familiarity, novelty, and usefulness of the seminar

Participants were assessing each of the factor of quality teaching on the grounds of how
familiar were they with these factors prior to the training, and how many new things have
they learned about them during the training. The Table 6 shows that teachers were in average
mainly familiar with all the factors, and that their learning of new things about factors of
quality teaching was moderate (on average answers fall between answers A lot and Not a lot).

Table 6. Familiarity with and novelty of factors of quality teaching- mean

Factor of quality N Mean (0-4)* Standard N  Mean (0-4)** Standard
teaching deviation deviation
Management of time 191 1.98 .589 187 2.39 720
Classroom as a 189 1.85 .652 187 2.49 .683
learning environment

Structuring 187 2.06 720 186 2.29 .667
Orientation 188 2.13 .644 184 2.28 .650
Application 189 1.76 .656 186 2.49 173
Modelling 188 2.22 769 187 2.25 .698
Questioning 188 1.81 .706 185 2.44 792
Assessment 190 1.86 702 188 2.37 780

*1-Completely familiar; 2-Mainly familiar; 3-Mainly unfamiliar; 4-Completely unfamiliar
**1-Very much; 2-A lot; 3-Not a lot; 4-Quite a little
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If these responses are presented in more detail - as percentages of the responses that the
participants gave on the 0-4 Likert scale in the questionnaire - the following results are
obtained (Table 7).

Table 7. Familiarity with and novelty of factors of quality teaching - percentages

Familiarity with factors of quality Amount of new learning about
teaching factors of quality teaching
Completely = Mainly Mainly Completely Very A lot Notalot  Quitea
familiar familiar unfamiliar = unfamiliar much little
15.2% 74.9% | 6.8% 3.1% Management | 9.1% 47.6% | 38.5% | 4.8%
of time
26.5% 65.1%  5.3% 3.2% Classroom as = 7.0% 412% 48.1%  3.7%
a learning
environment

17.1% 65.8% | 11.2% 5.9% Structuring | 9.7% 53.8% | 344% | 2.2%
10.1% 71.3% | 13.8% 4.8% Orientation | 8.7% 56.5%  32.6% | 2.2%
33.3% 60.8% | 2.6% 3.2% Application | 8.6% 41.9% | 40.9% | 8.6%
12.2% 61.7%  17.6% 8.5% Modelling 123%  53.5% 31.6% @ 2.7%
31.9% 59.6% | 4.3% 4.3% Questioning | 10.3%  44.3% | 36.8% | 8.6%
27.9% 63.2% 4.2% 4.7% Assessment  11.7%  46.8%  34.6% | 6.9%

These results show that factor Modelling was the one with which teachers have been least
familiar prior to the training (26% of teachers mainly or completely unfamiliar), followed by
Orientation and Structuring. The rest were assessed as familiar, especially Application,
Questioning and Assessment. On the other hand, from 50% to 65% of participants expressed
that they have learned very much / a lot about each of the factor.

Participants also assessed the usefulness of what they have learned about the factors of
quality teaching (Table 8). The results show that they perceive it, on average, as useful (and
going into direction of Very useful). In addition, participants were asked to express their
attitude towards the time that should be devoted to factors of quality teaching in future
trainings. To put it simply, average answer was Give the same time as it has now (moving
slightly in direction of answer Give more time).

Table 8. Usefulness of knowledge on factors of quality teaching and time to be devoted in
future - mean
Usefulness of what was learned Time to be devoted in future to

about factors of quality teaching factors of quality teaching

Factor of quality N Mean (0- ‘Standard N  Mean (0-3)** Standard
teaching 4)* deviation deviation
Management of time 189 1.74 .566 187 1.87 .563
Classroom as a 187 1.81 .589 185 1.91 .539
learning environment

Structuring 186 1.78 547 186 1.85 .529
Orientation 186 1.76 577 184 1.88 523
Application 187 1.76 587 186 1.91 .563
Modelling 188 1.80 .619 187 1.87 .585
Questioning 186 1.70 575 184 1.77 .565
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*1-Very useful; 2-Useful; 3-Not much useful; 4-Not useful at all
**1-Give more time; 2-Give the same time as it has now; 3-Give less time

More details are given in the Table 9. Data show that factors Questioning and Assessment
were assessed as slightly more useful than other factors, and contingent with this is the
finding that these two factors require more attention (time) in the future. In general,
consistently more than 90%of teachers stated that what they had learned was useful or very
useful, and not one teacher said that it was not useful at all. The majority of teachers
answered that all the factors deserve the same amount of time as they already have.

Table 9. Usefulness of knowledge on factors of quality teaching and time to be devoted in
future - percentages

Usefulness of what was learned about Time to be devoted in future to
the factors of quality teaching factors of quality teaching
Very Useful Not Not Give Give the @ Give less
useful much useful at more same time
useful | all time time as it
has now
32.3% | 61.4% 6.3% 0% Management of | 23.0% 66.8% 10.2%
time
28.3% | 62.0% 9.6% 0% Classroomasa  19.5% 70.3% 10.3%
learning
environment
28.0% | 65.6% 6.5% 0% Structuring 22.6% 69.9% 7.5%
312% 61.3% 7.5% 0% Orientation 20.7% 71.2% 8.2%
321% | 59.9% 8.0% 0% Application 20.4% 67.7% 11.8%
29.8% 61.2% 8.0% 0% Modelling 24.6% 64.2% 11.2%
36.0% | 58.1% 5.9% 0% Questioning 29.9% 63.0% 7.1%
39.4% 55.3% 4.8% 0% Assessment 29.6% 63.4% 7.0%

Impact on pupils

Teachers were asked to generalize their experience with all that they have implemented in
their teaching during the training program, and what has directly originated from the training
(new ideas, new techniques, realization of action plans...) and to assess the impact this has
had on their pupils. They were called to think about it in terms of pupil motivation, pupil
activation, pupil understanding of lessons and pupil communication with teachers and other
pupils.

When it comes to pupil motivation, 90.5% of teachers expressed that their pupils were more
motivated to learn when they were implementing the knowledge they gained during the
trainings. When asked to explain their answer, those teachers often remarked that every
change, every novelty in teaching motivates pupils. There was, in their words, more dynamic
in classes, more freedom for pupils to express themselves. Overall, better orientation and
questioning practices, and other factors of quality teaching reportedly contributed to higher
pupil motivation.
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Participant: Classes were more dynamic, pupils were posing more questions, there was more

discussions on classes.

Participant: Pupils quickly recognized new activities in realization of lessons, all changes
affect their attention, engagement, activism, some more, some less, but it was apparent they

were more motivated.

Participant: Specific planning and realization of lessons with specific preparation,

adjustments to pupils, affected their motivation to learn more than usual.

Graph 2. Motivation of pupils to learn (%)
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Participants also stated that great majority of pupils were more activated in the classroom

than usual (86.2%) (Graph 3).

Graph 3. Pupil activation (%)
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When asked to explain their answers, teachers provided similar reasons as in the case of more
motivated pupils. Pupils were more activated than usual because their interests, ideas and
special talents were acknowledged; there was better social atmosphere in class and more
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group work; because new methods of work were inviting for them; because more provoking
tasks and questions were posed to them and they had a chance to raise questions on their
own; because the lessons were better planned beforehand and they placed main emphasis on
pupils’ active learning, etc.

Participant: Because the lesson was not like a routine one, not like they used to have, and
this made them curious.

Participant: Tasks were better prepared, there was more of differentiated work, less time was
wasted, more questions occurred.

Participant: They like to be all involved and appreciated in assignments, and this is what they
have been given through a group work.

Those teachers who stated that there was no difference in pupils’ activation during the
implementation of ideas they had learned during the training, most frequent explanation was
a notion that they are doing similar techniques and methods in their regular teaching, hence
no observable differences did occur. Expectedly, not one teacher had observed that pupils
were less activated than usual.

Next question pertained to pupils’ understanding of lessons - whether their understanding was
better than usual, same as usual or even poorer than usual. Results show that three quarters of
the sample perceives that their pupils had better understanding of lesson when they had
employed innovations in their teaching.

Graph 4. Pupils’ understanding of lessons (%)
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In explaining why the pupils had better understanding, teachers underlined that they had
practiced various elements of the following factors of quality teaching: application,
questioning, structuring, orientation, and modelling. By this and by having pupils more
motivated and activated teachers managed, as they say, to elevate pupils’ understanding and
learning.
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Participant: I gave more interesting examples and tasks that were more adjusted to the needs
of pupils.

Participant: My orientation become better so pupils realized the importance of certain parts
of the lesson.

Participant: I realized that pupils and their learning is our primary goal, not running to
implement syllabus. I devoted myself more to that and it was successful.

The quarter of teachers who did not observe any changes in pupils’ understanding explained
this in a way that they are already effective enough in this respect or that teaching innovations
did not prove to have much impact in their case.

Quite similar distribution as in previous question was obtained for teachers’ perception
whether pupils had better, the same or poorer communication/relation with them and with
other pupils during the ‘experimental lessons’. Almost three quarters of teachers expressed
that pupils were doing better in this respect. For many of them, this is thanking to
implementation of all the factors of quality teaching. Others were emphasizing specific
aspects as: more active listening, defining rules of behavior, more group work and work in
pairs, general atmosphere in class becoming better, better organization of time, enhancing
competitive spirit, etc.

Participant: They felt that they have more space to express themselves in what was less
constrained framework of usual lesson.

Participant: I think the communication between pupils is better ever since we have clearly
defined rules of behavior.

Participant: To put it simple, I have improved my communication with pupils thanks to new
knowledge from this training and I have noticed that pupils have improved their mutual
communication and their relation with me. The general atmosphere is much better now.

Around the quarter of teachers who did not see any changes in communication patterns,
mainly explained this by the fact that they already had very good communication in class.

20



Graph 5. Pupils’ communication with other pupils and with teachers (%)
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Organizational aspects of training

Part of final evaluation was devoted to assessment of different organizational elements of the
nine-day training. Information gathered would be beneficial for the team of authors and
trainers to better fit the future training exercises to the needs of teachers. The emphasize was
placed on general format of the seminar, reflection on experiences regarding the
implementation of action plans (as a part of each training day), relation between theoretical
and practical elements of the training, usage of video recordings and provided hand-outs and
other working materials.

Format of the training

Training program Quality teaching (I, II and III) was implemented in 9 separate days, with
around one month between each training day. During that time teachers had a task to develop
and implement action plans, i.e. implement in their teaching some ideas and techniques that
were previously elaborated in the training. Teachers were asked whether this was, in their
opinion, an appropriate format for this training program. Nearly 90% of teachers gave
positive answer, i.e. they agreed that this was an appropriate format. When asked to explain
their answer, the majority of teachers mentioned that the period between two training days
was long enough for them to implement and test the ideas from the training and in that way to
solidify what has been learned.

Participant: We had enough time to recapitulate, elaborate and implement what was learned.

Participant: It is good to deal with some conceptual whole for a longer period of time, it
makes knowledge more durable.
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Graph 6. Appropriatness of the trainning format (%) (Question: Is this an appropriate format
for this training program?)
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One in ten teachers thought that current format of the training was not appropriate. Reasons
were more diverse than in the previous case. For some, the training is too long and it should
be shortened to up to six days. Others are fine with nine days, but think that training days
should be clustered in a way - for example, to have it 3 times 3 days in a raw. Some teachers
were of opinion that the period between two training days should be shorter - 2 or 3 weeks -
this way training intensity would be raised and there will not be ‘watering down’ effect. The
following suggestions also deserve attention: placing training materials on-line, on some
learning management system; avoiding trainings during the weekend; create homogenous
training groups by teaching subjects; organize trainings in places where teachers do not have
to travel too much; to finish with trainings before May or to have them only in the first
semester.

Usefulness of reflection

At the beginning of each training day, the first part of the work was dedicated to reflection on
teachers’ experiences regarding the implementation of action plans. Teachers were asked how
useful that part of the training was for them. Results show that 63% were of opinion that it
was very useful. Sharing experiences and examples from other schools were seen as a good
learning opportunity, as well as getting feedback from trainers. This also brought benefits by
being reminder of previous training topic or sometimes it was even better explained by other
trainers. Participants also perceived this activity as a good warm up for a new training topic.

One third of teachers thought that this reflection at the beginning of the training day was
somewhat useful, and less than 4% of teachers thought of it as mainly not useful. Reasons
they have been providing were: often this was an avenue for making unnecessary digressions
or long monologues; sometimes it was boring, not useful for other people’s practice; some
were not satisfied with the feedback provided by trainers; aside trainer and a teacher talking
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about her action plan, other people were disinterested, so this was sometimes clear waste of
time.

Graph 7. Usefulness of reflection at the beginning of a training day (%)
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Link between theory and practice

Each training day comprised theoretical aspects of the given factor and practical parts
(application, workshop approach). Teachers were asked to assess the relation between those
two parts, taking the whole nine-day training program in consideration. As this is a critical
point in many training programs, it is surprising to have a finding showing that vast majority
of teachers (82.5%) thinks that the ratio between theoretical and practical parts was well
balanced. Much less, teachers marked the option stating that not enough attention was given
to practical application, and just 1% of teacher felt that theoretical aspects were sidelined.

Graph 8. Balance between theory and practice (%)
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Video recordings

On some of the training days teachers had an opportunity to look and to analyze video
recordings of lessons as an illustration of a given factor. In the final evaluation of the whole
training teachers were asked to assess how useful this activity was for them. Slightly over
70% of teachers found this to be very useful part of the training, a quarter of them found it
somewhat useful, and 2% did not consider this to be useful activity.

Graph 9. Usefulness of using video recordings of classes
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Seminar hand-outs and materials

Teachers also had an opportunity to evaluate hand-outs and other working materials that they
had received during the training. Almost nine of ten teachers found this to be very useful, and
one of out ten found them to be somewhat useful. None was dissatisfied with materials, i.e.
perceived them as not useful.

Graph 10. Usefulness of hand-outs and materials
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However, all of them were asked in which way these materials should be improved. Main
suggestions of teachers are presented in the table below.
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Table 10. Suggestions for improvements of training materials

Materials should be given to teachers all at once and at the beginning of the training.

Materials should be placed on some on-line platform.

Materials should have some illustrations, photos.

Materials should be more concrete, with more concrete examples from classes.
Have a shorter and extended version of materials.

Have a more varied video materials, from Serbia if possible, and of a newer date.
Materials should not look like excerpts from university textbooks.

Extend examples from subjects of social sciences and arts.

Engagement of teachers, responsibilities in schools and collaboration with colleagues

In order to be in the position to evaluate the effectiveness of the training it was worth to
assess some additional aspects. First of all, there was a question of the level of engagement of
teachers in putting new knowledge into practice. Between each two consecutive training days
they had a task to design an action plan, to implement some ideas and techniques from
previous training day and to record their observations about it. They were asked to what
extent have they been involved in these activities. As it is shown in the Graph 11, majority of
teachers stated that they were moderately involved, followed by those who said that they
were very involved. Almost one out of ten teachers said that she was somewhat involved and
less then 4% said that they were very slightly involved.

Graph 11. Teacher involvement in application of innovations (%)
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Another issue was how much did the responsibilities in school allow enough time to prepare
and implement ideas from the training. Majority of teachers gave Yes and no answer, a little
bit more than a third of them said Mainly yes, and around 7% said Mainly no.
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Graph 12. Responsibilities in school allowing enough time to prepare and implement ideas
from the training (%)
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It was also interesting to find out did teachers cooperate with other colleagues while
implementing ideas from the training (during preparation, implementation, discussion).
Answers Mainly yes and Yes and no, both were chosen by around 45% of participants.
Almost 10% said that was not mainly the case.

Graph 13. Collaboration with colleagues while implementing ideas from the training (%)
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Conclusion

Both the quantitative and qualitative analyses of the participant responses to the evaluation
questionnaires imply that the developed and implemented seminars were of excellent quality
and that their greatest characteristic was a very high applicability to the teaching.

It is deemed that the success of the nine-day training program rests on two things: the training
was created based on research and the training is applicable in practice. On the one hand,
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only results that have been confirmed by rigorous research have the potential to contribute to
the improvement of teaching. On the other hand, these results must be adequately converted
into training which the teachers can easily understand, accept and apply in their classrooms,
so that their effects can be noticed. More specifically, the nine-day training is characterized
by the following:

- The training was created based on the latest research findings in the area of educational
effectiveness;

- The teachers were offered nine days of training, which is more than usual in Serbia. This
encourages teachers to spend more time thinking about and improving quality of their
teaching.

- Nine days of training are not consecutive, but there are 3-5 weeks between each two days,
which gives teachers time to reflect, try, accept and internalize knowledge and skills
attained at the seminars.

- The seminars do not consist of lots of frontal teaching, but in greater part contain practical
tasks/exercises which encourage teachers to actively learn, which is a precondition to the
improvement of their practice and also leads to the employment of more active learning
situations when teaching their pupils.

- Teachers are given homework which they have to do in their everyday teaching practice,
so the knowledge and skills attained in seminars do not stay decontextualized and
localized to the day of the seminar, but get transferred to teachers' classrooms.

- The trainers are experienced experts who hold teaching at the centre of their professional
interests. That is why they make seminars innovative, active, understandable and relevant
to teachers.

It is recommended that the three three-day seminars continue being offered to teachers in
Serbia. It would be beneficial if the Ministry recommended them to schools with lower
achievement, as the seminars very specifically target teaching factors which impact pupil
achievement. The team of authors/trainers should take into consideration messages conveyed
by teachers in terms of improving training materials, video examples, parts comprising of
joint reflection and providing feedback, etc.
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11 Effective professional development (Cyprus)

Evaluation of program of professional development of teachers that was implemented in
Cyprus was done in cooperation with project implementing partner - University of Cyprus,
Department of Education. This evaluation also emphasized teachers’ perceptions and the
instrument for data collection that was used was the questionnaire that was used in Serbia for
evaluating each seminar day, with somewhat different order and wording of questions. In
Cyprus this instrument was used for the whole training package, since there is no requirement
regarding evaluation.

This training program was offered in Cyprus during the school year 2015-2016 and 20
schools were selected to be included in the program. In total, 64 teachers participated in the
training sessions. They were divided into four groups, based on the observed level of teaching
expertise. Each group worked with trainers nine times during the school year. All of the
schools were located in the district of Nicosia. In May 2016, a questionnaire of the
participating teachers’ perceptions on the training program was administered to the
participating teachers at the end of the program. Out of the 64 Cypriot teachers approached,
all responded in all questionnaire items, with a response rate of 100%.

In Table 11 the mean (M) and standard deviation (SD) of all items, which were included in
the questionnaire, are presented. The items are ordered in a descending order, according to
their mean score, starting from the highest mean. First, it should be mentioned that the mean
scores of all items (n=17) range between 3.50 and 3.92. Since the questionnaire concerned
the perceptions of the teachers participating in the training program, it can be claimed that
teachers, as a group, responded to these items stressing positive perceptions for the training
program (Table 11).

The main observation that can be made from the mean scores in Table 11, is that Cypriot
teachers would highly recommend the program to their colleagues (M=3.92, SD=0.27) and
that they also found the program’s goals were well explained (M=3.91, SD=0.29). It can also
be claimed that Cypriot teachers, as a group, rejected the idea that the training program was
not useful for them. Also, it is shown clearly in this table that Cypriot teachers agree among
themselves, declaring their consensus on the training program, as there are quite small
differences standard deviations of the items.

In addition, Cypriot teachers thought that materials used in the training program were
appropriate for improving their teaching strategies and for designing their action plans
(M=3.61, SD=0.45).
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Table 11. Means and standard errors of teacher’s perceptions on the training program offered
in their schools.

No | Items concerned with teachers’ perceptions M SD
1. | I would recommend this training to my colleagues 3.92%  0.27
2. i The goals of the training were well explained | 3.91 0.29
3. | Working atmosphere was pleasant 3.73 0.45
4. | I was activated by the working methods used in the training 3.72 0.45
5. | Participants of training were active by included in all sessions 3.69 0.47
6. | Aids and materials used in the training were well selected 3.61 0.45
7. | Time management was good 3.58 0.49
8. | I was sufficiently engaged in the training 3.58 0.50
9. | This training was useful for me 3.58 0.50
10. | [ was motivated to take active part in the training 3.58 0.50
11. | Working methods during the training were effective 3.56 0.50
12. | Goals of the training were achieved 3.55 0.50
13. | Trainers were open for questions and comments 3.55 0.50
14. | Goals of the training are relevant to my work 3.50 0.50
15. | Trainers were easy to follow and to be understood 3.50 0.50
16. | Topics/contents covered today are relevant to my work 3.53 0.50

* = 1: Completely disagree; 2: Mainly disagree; 3: Mainly agree; 4: Completely agree

Finally, the support offered by the research team to the teachers was described as sufficient
and that was visible by their high agreement on responding positively on the item “trainers
were open to questions and comments” (M=3.55, SD=0.50). In the final section, the main
conclusions revealed by these findings are briefly discussed.

The evidence presented above showing the Cypriot teachers’ perceptions, could be
considered significant for the training program. Thus, further implications for the
implementation of this training program, that was found to promote quality of teaching in
Cyprus, can be drawn. However, the findings raise more general issues regarding the
development of a training program and the policy followed for its evaluation. An exploration
of the findings of this training’s theoretical background is attempted in the last part of this
section.
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According to previous evidence related to the value of clear goal setting, the current training
program served the purpose of setting and reaching clear goals, in order for teachers to realize
the significance of their role in contributing the most in effective teaching and learning. In
addition, through this training program, importance was given to the role of trainers since
their support and timely feedback is considered crucial for the effective implementation and
success of a training program. All trainers of the Cypriot team were experienced in offering
training programs based on the framework proposed by the Dynamic model. Also, trainers’
previous experience may be the reason for cultivating a positive climate and motivation to the
participants. This is also confirmed by the teachers’ statements in the perceptions
questionnaire about the existence of positive “working atmosphere”. The questionnaire data
revealed that all participants recognize the positive impact of the training program on
promoting quality of teaching and due to this reason they would highly recommend the
participation of their colleagues in such training programs. It should be noted that the positive
acknowledgement of the participants on the training program can be confirmed by their
decision on extending the operation of the program to the next school year.

Those decisive outcomes, about the perceptions of teachers on the training program, are
empowering the Dynamic Model of Educational Effectiveness as a theoretical framework
that can support the development of effective training programs and in extension may
improve teaching skills and pupil’s learning outcomes. It is of great importance that while the
Cyprus Ministry of Education and Culture is already offering such a training program to
teachers, a deeper emphasis should be given on the endorsement of every aspect related to the
program, as developed by the research team. For the purpose of scaling up the training
program in Cyprus, such support, coming from the Ministry of Education, would allow the
implementation of training programs based on the Dynamic Model in more schools not only
in primary, but also secondary education and for a longer period of time so as to examine the
long-term effects of using the Dynamic Approach for training purposes.
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III  Research Report and Handbook for Quality Teaching

The main aim of the project was to identify educational effectiveness factors, i.e. teacher and
school variables important for explaining pupils’ mathematics and science achievement. As a
result of this part of the project a research report was prepared containing the most important
results obtained from the analysis of data on a large sample of schools. Materials were
distributed to schools and offered to professional and general public as a starting point for
reflection and better understanding and improving teaching practices. In the second part of
this publication there are handy materials that have been created in order to improve teaching,
i.e. teaching aspects which numerous studies identified as the most important factors for
promoting pupil achievement. This handbook is based on a theoretical model of the
educational effectiveness, as well as on its check in practice. The material presented is based
on experience of working within an accredited three-day professional development programs
Quality teaching 1, 2 and 3.

An on-line questionnaire was prepared within the framework of this evaluation and
distributed to 125 schools in the sample of main study (May 2017). The questionnaire is
submitted in the Appendix 7. Total of 187 school staff filled in this questionnaire: 8
principals, 3 assistant principals, 32 school counselors and 136 teachers (8 missing data on
this question about job position). The questionnaire asked separately for two distinctive parts
of the document: 1) research report and 2) handbook for quality teaching. In both parts,
emphasis was placed on 1) technical quality (adequacy and clarity) and 2) relevance,
usefulness and novelty brought by the text.

When it comes to research report the vast majority of respondents were satisfied with how it
is written. When we merge answers agree and strongly agree into one category we get that
consistently 90-95% of respondents finds the text easy to understand, with adequate style of
writing for school employees, with a good structure, with easily interpretable charts, etc. In
the same amount, they have found that research methods and results were well described and
thus were well understood. The only items where much more variation exist are those dealing
with the length of the report and the use of technical terms. Around 44% of respondents agree
or strongly agree that the report uses too many technical terms. Half of respondents thinks
that the report is too long. More details can be found in Table 12.
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Table 12: Adequacy and clarity of the research report

Statement Sfrongly Disagree Undecided Agree Strongly
disagree agree
The report is written in easy to 0% 1.1% 3.99% 3500, 50 89

understand language.

The report uses too many

. 7.8% 31.8% 16.2% 31.8% 12.3%
technical terms.

It was easy for me to understand 0% 3 49, 739 32.6% 56.7%
what the report says.

The style of writing is tailored to 0% 2.8% 5.6% 40 8% 50.8%
the school staff.

The report has a good structure. 0% 1.1% 5.1% 33.7% 60.1%
The report is too long. 12.8% 20.7% 15.6% 32.4% 18.4%
The report 'contalns.an adequate 0% 1.1% 4.5% 43.0% 51.4%
amount of information.

Graphical displays are clear. 0.6% 2.8% 2.8% 29.1% 64.8%
I can easily interpret charts 0.6% 3.9% 2.2% 27.4% 65.9%
g}?;;::zrd‘ method is well 0% 0% 4.5% 412%  54.2%
The r§search results are well 0% 0% 2.8% 36.3% 60.9%
described.

The results of this research are 0% 0% 3.99% 31.5% 64.6%
clear to me.

Great majority of respondents finds the research report useful, containing relevant and
important information. They agree that they have learned something new from the report, but
on the other hand they also agree that the report provided them with expected information. In
the end, 97% of respondents agree or strongly agree that it is important that as many school
employees become informed about the content of this report.

Table 13: Usefulness, relevance, and novelty of the research report

Statement Sg‘ongly Disagree Undecided  Agree Strongly
disagree agree

The report provides relevant 0.6% 0% 3.9% 36.3% 59.2%

information

Data contained in the report are 0% 0% 2.2% 30.3% 67.4%

important for the school.

The report is useful, usable. 0.6% 0% 6.7% 30.2% 62.6%

I learned something new from 1.7% 2.3% 7.9% 36.2% 52.0%

this report.

The report gave me the expected 1.1% 2.8% 6.8% 42.0% 47.2%

information.

I think it is important that as 0% 0.6% 2.8% 26.3% 70.4%

many school employees become
informed about the content of
this report.
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Similar results were obtained when school staff assessed the Handbook for Quality Teaching.
Huge majority stated that they agree or strongly agree that the handbook was easy to
understand, that the terminology and style was adequate for the intended audience, that
handbook has a good structure and that factors of quality teaching are clearly described.
Again, the only item where the distribution of answers differs is the one asking about the
length of the handbook — slightly over half of respondents think that the handbook is too
long.

Table 14: Adequacy and clarity of the Handbook for quality teaching

Statement (Sizzgfg Disagree Undecided

The handbook uses the 0% 2.2% 3.4% 37.1%  57.3%
terminology I am familiar with.

It was easy for me to understand o o o o o
what the handbook says. 0% 1.1% 2.8% 30.9% 65.2%
The style of writing is tailored to n 0 0 o n
the school staff. 0% 1.7% 2.8% 38.5% 57.0%
Ihe handboolchas a good 0% 0% 3.9%  324%  63.7%
The handbook is too long. 12.9% 17.4% 15.7% 28.7% 25.3%
Factors of qqahty teaching are 0% 11% 4.5% 33.7% 60.7%
clearly described.

School staff was quite unambiguous when assessing the usefulness of the handbook —always
above 90% of respondents think that handbook provides good guidelines for teachers, in
terms of possible approaches and concrete procedures, that it is a good source for learning,
and that it would be important that as many school employees become informed about the
content of the handbook. More detailed results are presented in the Table 15.

Table 15: Usefulness of the Handbook for quality teaching

SIS iFrongly Disagree Undecided  Agree Sy
isagree agree

Handbook provides good

guidelines for improving the 0% 0.6% 2.8% 38.0% 58.7%

quality of teaching.

The handbook is useful, usable. 0% 0.6% 5.1% 34.3% 60.1%

The handbook provides a good

description of the possible

approaches and concrete 0% 1.1% 6.7% 37.4% 54.7%
procedures that teachers can

apply in their work with pupils.

I learned something new from o N o o o
this handbook. 0% 1.1% 6.8% 39.8% 52.3%

I think it is important that as

many school employees become o o o o o
informed about the content of 0% 0% 4.5% 26.3% 69.3%

this handbook.
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Respondents had an opportunity to place additional comments if they wished. In line with
overall positive assessments of the Report and the Handbook parts, comments were
affirmative for the most part.

Participant: The report seems very studious, precise, and systematic. Undoubtedly, it will be
for the benefit of teachers and school counselors.

Participant: It can be of great benefit to teachers and can be a lot of help in the
implementation of quality teaching.

Those few who had different comments then those above, mainly were stating that they
needed additional help to understand some parts of the document.

Participant: I needed help to interpret the charts.

Participant: Only after consultation with the psycho-pedagogical department some
information became clear to me.
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IV Report on School Performance Feedback

Another important aim of this project was to provide participating schools with an individual
school performance feedback report about school’s value added — school’s contribution to
pupil achievement after controlling for pupil background factors. An on-line questionnaire
was prepared within the framework of this evaluation and distributed to 125 schools (May
2017). The questionnaire is submitted in the Appendix 8. Total of 287 school staff filled in
this questionnaire: 20 principals, 6 assistant principals, 58 school counselors and 197 teachers
(6 missing data about the job position). The questionnaire asked about technical quality of
SPF report, its relevance and new knowledge it provides, and future use in improving school
quality.

Respondents favorably assessed the technical quality of the SPF report, i.e. its reader
friendliness, style and structure, graphical displays etc. However, this document was also
perceived by substantial percent of respondents as using too many technical terms (39%) and
that it is too long (45%).

Table 16. Technical quality of SPF report

SIS S‘Frongly Disagree Undecided  Agree STy
disagree agree

The report is written in easy to 04%  1.4% 57%  359%  56.6%

understand language.

The report uses too many 6.1%  393%  157%  30.0%  8.9%

technical terms.

It was easy for me to understand

o 0 0 0 0
what the report says. 0.4% 2.5% 10.0% 36.7% 50.5%

The style of writing is tailored to

) 0 0 0 0
the school staff. 0.4% 5.0% 10.0% 36.4% 48.2%

The report has a good structure. 0.4% 2.2% 4.7% 35.3% 57.6%
The report is too long. 13.9% 22.3% 18.6% 28.5% 16.8%
The report contains an adequate g 4o, g0, 79%  40.0%  50.0%
amount of information.

Graphical displays are clear. 0.4% 1.4% 5.4% 25.4% 67.4%
I can easily interpret charts 0.7% 1.1% 4.7% 27.6% 65.9%

Similar pattern of favorable perception was recorded in relation to its relevance, usefulness
and how informative it is. Results also show that respondents feel that they have understood
the notions of pedagogical added value and difference between the expected and observed
achievements of pupils. The same could be said, based on the findings, that they think that
this way of presenting results allows fair comparison between schools and that they think
they are aware of the limitations of studies like this one. More details are presented in the
Table 17.
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Table 17. Relevance and usefulness of SPF report

Statement Strongly
disagree

Disagree Undecided

The report provides relevant

information 0.4% 1.4% 4.3% 34.8% 59.1%
Data contained in the report are 0% 0% 3 6% 30.1% 66.3%
important for the school.

The report is useful, usable. 0% 1.4% 7.9% 30.8% 59.9%
I learned something new about

my school on the basis of this 1.1% 5.4% 6.8% 37.1% 49.6%
report.

The report gave me the expected 70, 5 504 83%  442%  44.2%
information about the school.

I understand the concept of 11% 2 5% 71% 37.9% 51.4%

pedagogical added value.

I understand the difference

between the expected and 0.7% 0.4% 2.5% 30.7% 65.7%
observed achievements.

The limitations of this report,

i.e. of information contained 0% 1.1% 5.7% 37.9% 55.4%
herein are clear to me.

The report allows fair
comparison of schools, by
taking into account the
characteristics of the
environment in which pupils
live.

1.1% 2.5% 7.6% 35.4% 53.4%

Significant majority of respondents (82-85%), think that SPF report will really be used in
school to improve its quality (whether that be academic achievements of pupils, teaching and
learning, or organization and functioning of the school as an organization). Between 11% and
15% is not sure whether this will happen, while 2-3% disagrees with that kind of scenarios.
Over 90% of respondents has a stance that it would be good if the school received such
reports at the end of each school year. In line with some previously described findings, 58%
of respondents think that there is a need for additional professional support if there is a desire
for school staff to analyse data from SPF report in a proper way.
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Table 18. Additional aspects of SPF report

Statement Strongly
disagree

Disagree Undecided

I think that this report will really
be used at my school to improve
the academic achievement of
pupils.

1.1% 1.4% 12.5% 39.1% 45.9%

I think that this report will really
be used at my school to improve 1.1% 1.8% 11.5% 40.3% 45.3%

teaching and learning.

I think that this report will really

be used at my school to improve

the work organization and 1.1% 2.2% 14.8% 39.4% 42.6%
functioning of the school as an

organization.

I think it is important that as
many school employees become
informed about the content of
this report.

0.4% 0% 6.5% 27.0% 66.2%

It would be good if the school
received such reports at the end 0.7% 1.4% 6.1% 28.1% 63.7%

of each school year.

To analyse the data from the
report, school employees need 7.5% 18.6% 15.8% 26.2% 31.9%
additional professional support.

In this questionnaire, respondents also had a chance to give additional comments on SPF
report if they wished — few of those are presented in the table below.

Table 19. Comments on SPF report

I think that this kind of research should be done more often.

This is the best feedback on pupil achievement on the final exam. Thank you for that.

The report changes the current picture on the effectiveness of teaching and learning in our
school and I believe that will lead to positive changes in the attitude to our work
responsibilities. It is our wish to participate in new similar projects.

Reports are seldom done to be so professional and helpful as this one, because for the first
time it takes all the relevant factors in the evaluation of results. I have a very positive opinion
of it and I am school principal for 16 years. The first time [ was completely satisfied with the
report !!

I am surprised by the information in the report and I think we will use it in future work.
Concept of pedagogical added value is interesting.

I like the concept of a fair comparison of schools.

Recommendation — it would mean much to us to have similar research every year, of course
on a smaller scale. Praise for your efforts.

Huge job, congratulations on successfully performed task. As far as my school is concerned
that is what I expected. I intend to analyse with each subject teacher the results, we will need
more time for this.
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V General conclusion

This evaluation has shown that professional development programs for teachers that were
created and implemented in Serbia and in Cyprus within the project Improvement of
Educational Effectiveness in Primary Schools were of excellent quality and that their greatest
characteristic was a very high applicability to the teaching. This could be explained by
several factors: the trainings were based on the latest research findings converted in a form
which the teachers can easily understand, accept, and apply in their classrooms; the trainings
sustained over a longer period of time allowing teachers time to reflect, try, accept and
internalize knowledge and skills attained; interactive nature of training sessions; and trainers
being experienced experts who hold teaching at the centre of their professional interests. All
these contributed to the overall impressions of the teachers in both countries that the trainings
were innovative, understandable, and relevant to their teaching practice. Nevertheless, the
authors/trainers should take into consideration messages conveyed by teachers in terms of
improving training materials, video examples, parts comprising of joint reflection and
providing feedback, etc. In both countries, it is advisable to continue offering the trainings
based on the Dynamic Model of Educational Effectiveness to teachers and to consider
options for scaling up in consultations with the relevant national educational authorities. In
Serbia, it would be beneficial if the Ministry recommended this training to schools with lower
achievement, as the seminars very specifically target teaching factors which impact pupil
achievement. In Cyprus, support coming from the Ministry of Education would allow the
implementation of training programs based on the Dynamic Model in more schools not only
in primary, but also secondary education and for a longer period of time so as to examine the
long-term effects of using the Dynamic Approach for training purposes.

When it comes to Research Report and Handbook for Quality Teaching and Report on School
Performance Feedback, this evaluation has shown that the vast majority of school employees
were quite satisfied with their quality. They have found the texts were easy to understand,
useful, containing relevant and important information. In regard to the handbook, findings
prove that it had provided good guidelines for teachers, in terms of possible approaches and
concrete procedures, that it was perceived as a good source for learning, and that it would be
important that as many school employees become informed about the content of the
handbook. Similar pattern of favorable perception was recorded in relation to Report on
School Performance Feedback. Results of this evaluation also show that respondents feel that
they have understood the notions of pedagogical added value and difference between the
expected and observed achievements of pupils. The same could be said, based on the
findings, that they think that this way of presenting results allows fair comparison between
pupils. For all the reports, however, a considerable number of school employees stated that
they are too long and that sometimes they contain too many technical terms and concepts, for
which they feel they need additional support for better understanding. Although the authors
made a significant effort to avoid such characterization of the texts, it is advisable that in
future draft versions of the reports are piloted in a few schools in terms of their reception and
other intended effects. In spite of this last remarks, the evaluation results show the prevalent
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optimistic stance that these reports (and the Handbook) will be used in participating schools
to improve its quality (whether that be academic achievements of pupils, teaching and
learning, or organization and functioning of the school as an organization).

Overall, this evaluation has shown that the project Improvement of Educational Effectiveness
in Primary Schools had reached its targets and that the quality of its results are of
unambiguous quality. Efforts made in exploitation of these results are promising in terms of
its impact and sustainability, though this will surely depend also on openness and general
orientation toward evidence based practice by the national educational authorities.
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VI  Appendices

Appendix 1 — The list of schools that participated in the trainings

Ratko Pavlovi¢Cicko Prokuplje 13
StojanNovakovié¢ Blace 12
ZarkoZrenjanin Apatin 10
PetefiSandor Novi Sad 2
BrankoRadicevi¢ Sid 11
Dvadesettre¢ioktobar SremskiKarlovci 4
MilicaStojadinovi¢Srpkinja Vrdnik 2
VeljkoDugosevié Ruma 13
Dvadesettre¢ioktobar Golubinci 2
RastkoNemanji¢Sveti Sava Nova Pazova 4
Milan Rakié Beograd 5
Despot Stefan Lazarevic¢ Beograd 8
JelenaCetkovi¢ Beograd 5
KraljAleksandarPrvi Beograd 4
Ivan Goran Kovacié¢ Beograd 3
VeljkoDugosevi¢ Beograd 5
DesankaMaksimovic¢ Beograd 5
Mile Dubljevié Lajkovac 5
VelizarStankovi¢Korcagin Krusevac 3
PetarTasic¢ Leskovac 1

Vasa Pelagi¢ Leskovac 7
Devetioktobar Prokuplje 17
KostaStamenkovic¢ Leskovac 3
Stefan Nemanja Nis 4
NikodijeStojanovi¢Tatko Prokuplje 8
VukKaradzi¢ Leskovac 5

Ivan Goran Kovaci¢ Niskabanja 6
Vitkoi Sveta Gadzin Han 9

Nada Popovié¢ KruSevac 11

Ivan Vusovi¢ RazZanj 8
AkademikRadomirLuki¢ MiloSevac 5
Jovan Cvijié Kostolac 13

Jovan Jovanovi¢Zmaj Krusevac 4
DonjaLivadica / NadezdaPetrovié¢ Velika Plana 7
JelicaMilovanovic Sopot 5
BranaPavlovié¢ Konjuh 7
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Appendix 2 - The questionnaire for the three-day seminar (Requirement by the Serbian

Institute for Improvement of Education)

Completely
agree

Mainly
agree

Mainly

Partly agree disagree

Completely
disagree

1.Topics/content planned by the program were realized

2. Methods of work used in the training have assured
participant’s learning and professional development

3. Prior knowledge and experience of participants were
appreciated during the training

4. The training hadfollowed planned schedule and timing

5. Attending this training will help me to improve my own
work

6.Trainers are experts in the field that the training is about

7. Trainers had facilitated active communication with
participants and provided them with feedback on their
work and its results

8. Trainers had stimulated participants’ learning and
provided them with answers to their questions

9. Working conditions (facility, technical support) allowed
successful realization of the training

10. The whole organization of the training contributed to
successful realization of the training

11. I received information about this training:

a)from the Catalogueb)from colleaguesc)from the school where I workd)from the Centre for professional development

e)from Regional school authority f)in some other way

12. What percentage of time spent in this training was used for purposeful learning activities?

a) 0% b) 1-19% ¢) 20-39% d) 40-59%

e) 60-79%

f) 80-99% g) 100%

13. Would you recommend this training to your colleagues: a)YESb)NO

Write your reasons/observations:
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Appendix 3 — Additional written comments given by the participants on the evaluation
questionnaire

Creative, vivid, useful.

Excellent trainers.

The trainers were clear and precise. Materials extremely useful and applicable.

Encouraging activities. Suggestions.

To understand the many sides from which to view the teaching process.

New approach to seminar implementation.

Useful in realization of the teaching process.

Encouragement of the activity.

Expert trainers, examples from practices..

Clear, precise, eloquent trainers who pay attention to every participant of the seminar.

Improvement of work.

Knowledge acquired during the training was very applicable in practice.

Very useful seminar that will help me improve my teaching competencies.

To improve my work.

Content applicable in practical work.

Creativity in work.

Very useful.

Very useful and applicable.

Interesting, efficient, applicable.

Interesting, efficient, applicable.

Excellent seminar. Kudos to the trainers and authors.

Efficiency, being systematic, gradual progression.

Trainers ready for cooperation and respectful of each participant.

One of the trainers deaf to the needs of the participants.

Good trainers.

The group was active. Trainers are good, but not flexible. Mutual respect weak.

The seminar motivates us for improvement of personal work, we acquired new and expanded
existing knowledge.

Great number of practical advice.

I think that this training enables application of some new ideas in teaching.

Everything went well.

The training is interesting and can be applied in practice.

Trainers are excellent! All the praises!

Practical application in the classroom of what we learnt,enabling us to create the action plan,
development and improvement of the teacher competencies.

To improve the teaching process.

The aims are entirely applicable in teaching, they offer concrete solutions to everyday teaching,
they cover all the ways of working with pupils, very nice and pleasant cooperation.

The increase of pupil achievement, time articulation during the class, applicability in teaching.

Acquired knowledge has application in practice.

The seminar is conceptualized so that everything can be applied in everyday work.

Very useful for the job we do.
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Wonderful!

Very useful, educational. Good practical knowledge.

Seminar lasts a long time and it's hard to make it work with all the other obligations in school.

Very useful and professional instructions for the improvement of quality teaching.

One of the most interesting days thematically was evaluation.

Successful!

Useful.

I am content with this training.

Very concretely presented factors to which we should pay attention in teaching.

The seminar is excellent!

This is known and clear to teachers - that's why we do teamwork in schools.

It is a bit tiresome, perhaps it could be reduced to fewer days.

Useful for the improvement of everyday teaching.

Very educational, applicable, interesting.

Needed, useful, interesting, applicable.

Very interesting seminar.

Good organization. Trainers competent for the topics we covered.

Excellent seminar! All the praises to the authors and trainers of the seminar!

Practical, applicable, interesting.

Practical, applicable, interesting.

Practical, applicable in teaching.

Adpvice, instructions and innovations are applicable in everyday work.

Efficiency, innovativeness.

The seminar is very important for the improvement of the teaching process and development of the
quality teacher, and it should include as many participants as possible.

The trainers are boring.

Clear, applicable and useful information can be obtained which improve teaching process and
quality.

It is a quality seminar, it entirely responds to the demands of quality teaching.

The trainers know the topics well and they respond to questions that are unclear to us. The teaching
methods can be learnt/improved for the better education.

The training would be useful for the novice teachers.

Acquired knowledge has great applicability in practice.

The training is useful, but using 9 days a year for professional development is very demanding.

OK.

The trainers did not work with pupils in elementary school, so they are not knowledgeable about
the problems.

I learnt new techniques of teaching and evaluation for the improvement of pupil progress.

Useful.

Useful for the application in preparation, planning and organization of the lessons and
improvement of skills which teacher should have.
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Appendix 4 - Training evaluation - each seminar day

Please state how much do you agree with the following statements by putting X in an

appropriate empty cell.

Completely
agree

Mainly
agree

Mainly
disagree

Completely
disagree

Goals of the training were well
explained

Goals of the training are relevant to
my work

Goals of the training were achieved

Topics/contents covered today are
relevant to my work

Working methods during the training
were purposeful having in mind its
goals

I was activated by the working
methods used in the training

Aids and materials used in the
training were well selected

Time management was good

Participants of today’s training were
active

Working atmosphere was pleasant

Working conditions were adequate

Trainers were easy to follow and
understand

Trainers were open for questions and
comments

Trainers appreciated prior knowledge
and experiences of participants

I was motivated today to take active
part in the training

I was sufficientlyengaged in the
training today

This training was useful for me

I would recommend this training to
my colleagues

Please give your additional comment about the training:

Co-funded by the Lifelong Learning
Programme of the European Union
538992-LLP-1-2013-1-RS-COMENIUS-CMP

The European Commission support for the production of this publication does not
constitute an endorsement of the contents which reflects the views only of the authors,

and the Commission cannot be held responsible for any use which may be made of the

information contained therein.
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Appendix 5 - Before and after questionnaire for participants

g)

h)

1. Kouuko ce yecto Ha Bamuum yacopuma aemasa Hemro ox ciaeneher?
3aokpyacume camo jedan 002060p y c8aKom peoy.

HUKAO Ui pemxo yecmo VeeK uiu

CKOpPO HUKAO CKOPO y8eK
[IpaBenan/HacaMm npemMa yueHUIIUMA. ............... | R 2 B 4
Ha mojum yacoBuMa ydeHHUITUCE
0cehajy IPHJATHO. ....ocovvvreeeeieeiiieeeiie e, | 2 e B 4
Nmam mobap oHOC ca YUCHUIIUMA. .................. ) EUTTUTRTTIRORN s S e, 4
[onmcTrueM y4eHHKe Aa MOCTaBIbajy
MUTaka aKO HEIITO HE Pa3yMe]jy WK UX
HEUITO 3aHUMA TOKOM YACA. ..vvvveeeernnvrrreeennnnnnes Lo 2 B 4
3a Bpeme gaca oxpadpyjeM ydeHUKe
Y XBaJIUM BUXOB pajl (HIp. OJUINYHO,
CaMO HAaCTaBU TAKO, MOXKEIII TH TO). ....vvveeennnnnne. | R 2 e R T 4
[pyxam yuenunmma noaatHy nomoh
KaJla UM j& OHA TIOTPEOHA. ...ccvvvvvreeererrrereennnnes | 2 B 4
O6jammaBaM TPaJIUBO yICHUITIMA
CBC JIOK T HE CXBATE. ...cvvneinninnnernneeinneenneennnennns oo, 2 s S e, 4
[IpyxaMm npwIKKy y4eHUIIUMA Jia
U3PA3E CBOJE MUIIIIBECEBC. ...uvvvrerereeerereeernrreenennens | 2 B 4
[MTokasyjem UHTEpECOBAHE
38 YUEHHE CBAKOT YUCHUKA. ...uuvvvvrrrereeeeeeerernnnnnns | TSR 2 B 4

2. Kouuko ce yecto Ha Bamum yacoBuMa aeniapa HewiTo o cjenaeher y
oe/belbNMa KojuMa npenajere? 3aokpyoicume camo jedan 002080p Y c8aKom peoy.

HUKAO Uu pemKo yecmo yeeK uiu
CKOPO HUKAO CKOPO y8eK

YYCHUIHCETOOPOCTIANKY. . ..eeeeeeerreieeererrreeeeaennes ) EUTTOTRTTRRRORN 2 s S e, 4
YUEHUITUCEPATIOAPYIKE. «oeeeeeeerrvrrrrreeeeeeeeennaannnns ) EUTTOTRTTRRRORN 2 s S e, 4
Y4eHUuIICcenaKo10roBapajy

OKOBAKHUXCTBAPH. . .ecenveeenrreenrreeenreeenneeenneees | O 2 B 4
KanarpebagaceopranuzyjeHenro,

CBUYUYCHHUIIUPATOYIECTBY]Y YTOME.......overennnnne | 2 B 4
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O JMCIIMIIVIMHHA

d)

d)

3. Kouauxo ce yecto Ha Bamum yacoBuma Jemasa Hewuro o ciaeneher?
3aokpyorcume camo jedan 002060p y ceaxkom peoy.

HUKao uiu pemKo uecmo
CKOPO HUKAO

Ha yacy Bnanmajy Oyka U HEPell.. ..ccccveervveennennnne. | OO 2 e B,
VY4eHHIM HUCY aXXJbUBU Ha 4acy U

HE CIIYIIA]y IITA UM TOBOPHM.. ...eevvernerrrerennnnnnes | 2 B
Mopam ayro J1a 4ekam za ce

DA (5300007 0% ¥ 2110621 ) /SRR | 2 B
Ha gacy e Moxe 1o0po na ce pajm.. ............... | TTSUTUTR 2 B

4. Koauko ce yecto Ha BamuMm yacoBuMa Aemasa HemiTo of ciaeaeher?
3aoxpysicume camo jedan 002080p y c8axkom peoy.

HUKAO Uu pemKo yecmo
CKOPO HUKAO

Toxom vyaca uma nepuoza Kaaa

YUCHHULY HEMA]Y LITA 1A PAMC. .cvveeereeeeeaneeannne | OO 2 B
Y4eHHIM 1yro He 3al04YHbY

ca PajioM HAKOH IITO YaC ITOTHE. . .....evvveeennnnnne | 2 B
VueHunu ryoe myHO BpeMeHa oJ1 Jaca

Ha CTBapH KOje HEMajy Be3e Ca JIEKLHjOM.......... | O 2 B
3anounmeM MPelaBaba Ha BPEME......ccuveeennnee.. | O 2 B

5. KoJuauko ce yecto Ha Banmum yacoBuMa aemaBa HemTo of ciaeaeher?
3aokpyarcume camo jedan 0020680p y c8aKOM peoy.

HUKAO Unu pemKo yecmo
CKOPO HUKAo

YueHuIm ce mpuapkaBajy

JaCHHX TIpaBHJIa TIOHAIIAKHA HA ACY.. ............... | EOOSUTRTR 2 3

OIpKaBaAM PEJT HA HACY.. «uveeerrrrrrrreeeeeeenennnannnns | PO 2 3

Ycnesam Jja Me yUYSHUIIN

CITYIIIajy TOKOM YHTABOT FACA.. .eerereveranreeennnens | TR 2 B

yeex unu
CKOpO y6ex

V8eK unu
CKOpO y8eK

V8eK unu
CKOpO y8ex
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d)

YmMem aa cMupum

HEMUPHE YUCHHUKE. ..cceerurerreeeniiieeeennirereeenannnnes | TR 2 K TSP 4
O HACTABHA
6. Koauko ce yecto Ha Bamum yacoBuMa aeniaBa Hemro of ciaeneher?
3aokpyacume camo jedan 002060p y c8aKom peoy.
HUKAO Ul pemKo yecmo VeeK uiu
CKOPO HUKAO CKOPO y8eK

a) Ha moueTky yaca yuyeHHUIIIMA

YKPATKO MPEACTABUM OHO IITO hieMo

PATTATH TOKOM YACA.....ceereeeeeeernannnenerrrrereeeaasenens ) EUTTOTRRTRRRORN 2 s S e, 4
b) Ha kpajy gacayueHHIIIMa TTOHOBUM

HAjOUTHU]E JICTIOBE JICKITH]C. . ...vvvereevreenereennnens | R 2 K TSR 4
¢) Ha noueTky 4aca y4eHuKe KpaTko

moacehaM Ha MPETXOAHY JICKITH]Y. .......vveeennnn... | TR 2 e B 4
d) Ha moueTky yacaydeHUITIMA

MOCTaBJbaM 3a/IaTKE WITU MMUTAha

Y BE3U €A TMPETXOTHOM JICKIIHJOM. .......vvveeennnnnne | 2 B 4

7. Koumnko ce 4yecto Ha BamuMm yacoBuMa aemaa Hemro oj ciaeneher?

3aoxpyacume camo jedan 002060p y c8aKom peoy.
HUKAO Uil pemxo yecmo yeeK uiu
CKOPO HUKAO CKOPO y6eK

a) YyeHnmuMma objamrmaBaM Ha KOjH

HA4MH CYy CTBAapH KOje yue IMoBe3aHe

Ca TPETXOTHUM TPATUBOM. ....vvvvvvreeenerereeennnnnes | R 2 B 4
b) IloBesyjem rpaauBo ca

TPAIUBOM U3 APYTUX MPEAMETA. «.eevernevrvrrennnnnnes | 2 e B 4
¢) YdeHuuMa JjajeM npuMepe nomohy

KOJUX MOTY JIaKIIIe J1a pa3yMejy TPaauBo.. ........ | 2 B 4
d) Ha modeTky yaca muTaMydeHHUKE

na mu "Hemrro Beh 3Hajy y Besu ca

JIEKIIAjOM KOjY NEMO YUUTH. ......evvvvevenrrereannnnne, | 2 B 4
e) YdeHHIIMMa ITOCTaBJbaM 33/1aTKe WIIH

MUTamka Koja o/ BbUX TPaxke Ja MoBe3yjy

CTBAPU U3 BUILE JICKIHJA.. c.vvverrerreernrreernereenannens | 2 B 4
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8. Kouauko ce yecTto Ha Bamum yacoBuMa nemasa Hemiro oj caeneher?
3aoxpyarcume camo jedan 002080p y c8axom peoy.

HUKAO unu pemko yecmo
CKOPO HUKAO

HarnamraBam HajOuTHHjE CTBapu

TOKOM 4Yaca (HITp. 3alUCyjeM UX Ha Tabiu).. ..... | R 2 B

IIpBo o6jammaBam Iakie,

1A OHJIA TEXKE CTBAPH. . .uuvvveeeerniieereeennnrereeenannnnes ) EUTTOTRTTIRORN s R

Cse mro ce paau Ha yaCy nMa CMHUCJIa

1 1I00pO je MOBE3aHO Yy Je[HY LEIHHY. .............. | R 2 B

Moja ymyTcTBa (32 pelaBame 3a1aTaka,
BeKOe, MPOjEeKTE U CIMYHO) Cy jaCHATAKO

Jla YYSHUITH 3Hajy IITa ¢ OJ BbUX TPAXKH.. ........ | OSSR 2 K T

Y‘IGHI/II_II/IMa IIoCTaBJbaM jaCHe

[UJBCBE IITA TPEOA 1A HAYUEC. ..evevererrrernrveannnen. oo, s R

9. Koauko ce yecto Ha Bamum yacoBuMa aeniaBa Hemro of ciaeneher?
3aokpyarcume camo jedan 002060p y c8axkom peoy.

HUKAO Unu PpemKo yecmo
CKOpO HUKAO

VYyenuniuma objanimaBaM 3aIITo je

B)KHO OHO IITO he YIUTH HA HACY.. ....ccevvveennnns | ETTSTRTR 2 B

Kaga yuenunu Hemro pajie Ha yacy
(3amaTak, BexOy, EKCTICPUMEHT),

3HAJY 3AIITOTO PALC. -veervveemveerereenmeeereenneeenieennne | B 2, B

Y‘ICHI/IHI/IMa IIoCTaBJbaM 3adaTKE UIIN
nuTama I(Oja UM IIOMaxy Ja CXBAaTC

3HAYA] OHOTA IITO YUC. ..ueveenveeereenereanreenneeeneeenne | B 2, B

On yyeHHKa TPaXKuM J1a HaBEILy
KaKo U T'Jie MOTY Jla IPUMEHE OHO

IITO YUE HA YACOBUMA.. ...vvvrrrrrereeeeeennannnnnreeneenns | TTSTRTR 2 B

YdyeHnmMa ykasyjem Ha TO KakKo
caJpKaju U3 MOT TIpeIMeTa MOry OUTH

KOPHUCHH Y CBAKOJTHEBHOM KHUBOTY........evvveeennnns | 2 B

yeex uau
CKOPO y8eK

VeeK uiu
CKOPO Y8eK
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b)

10. Kosmmko ce yecto Ha BamuM yacoBuMa JaemaBa HemTo ox ciaeneher?
3aokpyarcume camo jedan 002080p y c8axom peoy.

HUKAO unu pemko yecmo
CKOPO HUKAO

Yyennuuma 3anajeM nomahe 3azaTie
(HIIp. 1a OATOBOPE Ha MUTAA,
HOITyHE pajiHe JHUCTOBE,

Ypae 3aaTKE U CITUTHO)....ceeernerrreeerenereeennnnnnns | R 2 B

ITpoBepaBam ja jiu Cy yYEHULU

ypamud TOMah! 3aaTaK. . ......c.vvveeeereevveeeenennne | 2 B

IIpernenam nomahe 3agatke

Y TIPOBEPABAM JIA JTU CY TAUHH. . ..evvveereeeerrernennnns | TSR 2 3

11. Koanko ce yecto Ha Bammm yacoBuMa gemaBa HemiTo o ciaeaeher?
3aokpyorcume camo jedan 002060p y ceaxkom peoy.

HUKao uiu pemKo uecmo
CKOPO HUKAO

[Tocnie KOHTPOIHOT WU MUCMEHOT
3aJlaTKa, yUeHUIINMa 3a71ajeM 3aJaTKe
WM BeXkOe CIIMYHE OHMMA Ha KOjuMa

CY HAQJBUIIE TPEIIHIIH. . ...eeeeneeeeenereeennreaeneeeennnns | OSSR 2 K I

Kana yyenunu 3aBpiie camocTaisaH
WM TPYIHU paj Ha 4yacy, ja WId HEeKH
YUEHHK TIOKaXKeMO KaKo j€ 3a7aTak

TN BEXKOY TPEOAIIO YPAIMUTH. . ....eevvveeeennerrerenns | R 2 B

[ITeram o y4rMOHUIM, IPOBEPABAM
pajx yueHHKa ¥ JjajeM UM KOpPHCHE

CABETE U MPEJITIOTE. ...evvvrrrereeeersaaanennrrrrereeeaaeenens | TR 2 B

Y4eHuMa roBopuM KOJIMKO 100po

pasie Ha MOJUMYACOBUMA. . .cvuveeenereeanreeeneeeeennns ) EUTTUTRTTRRRORN 2 s R

YdeHuIrMa roBOpuM Koje cy 1o00pe,
a Koje JIOIIe CTpaHe BUXOBOT pajia

HA MOM TIPEIIMETY .. «.evveererrreeersnnnrreeessnnnreeesannnees | 2 B

Y4eHunima roBopuM Imra Tpeda aa

TIOTIpaBe Y CBOM paay aa Ou OWiau O0JbH............ | R 2 R

yeex uau
CKOPO y8eK

yeex unu
CKOpO y6ex
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g)

12. Kosmmko ce yecto Ha BamyuM yacoBuMa JaemaBa HemTo ox ciaeneher?
3aokpyarcume camo jedan 002080p y c8axom peoy.

HUKAO unu pemko yecmo
CKOPO HUKAO

VYdeHHIMMa MOKa3yjeM pasarnyuTe
HAYMHE Ha KOje MOT'Y Jia pelie

33JIaTKE WIH 14 HAYYE JICKIHY.. ..eeverrerrrrrennennnes | PO 2 B

[ToacTuuem ydeHHKe Ja caMu
IpOHaIa3epa3INInTe HauuHe Ha Koje
MOT'Y Jla pelle 3aJaTKe

WM 14 HAYYE JICKITH]Y. c.vvvvrreeenrreeeeenenrreeenannnnes | TSR 2 K T

VYueHuIMa ajeM yIyTcTBa U CaBeTe
0 TOME KaKo J1a ce TIPUIIPEMajy 3a TECTOBE,

KOHTPOJHE U TTUCMEHE 3a/aTKE. . .....evvveennnnsne | 2 B

Yuum ydeHUKe KaKko Ja Mpeno3Hajy

mTa je OUTHO y JEKIHjH WIH 3a1aTKY. . ............ | TR 2 B

Yuum ydeHuKe KaKo Ja pelraBajy
3aJjaTKe KOPaK 10 KOpaK WU palrdiaHe
JIEKIIHjy Ha Mambe JEI0Be 1a Ou

JIAKIIIE PA3YMEIH TPATMBO. ..ceeeeeeeeeerrrrrrrereaaeennns | TOSUUUT 2 K T

VY4uM y4eHHKE KaKo Ja CaMu
NpeTpaxyjy pa3inuuTe Uu3Bope
uHpopManyja (HIIp. KibUTre,
HOBWHE, HHTEPHET) Jla Ou 00Jbe

PABYMEIIU TPAMBO....evvvreeeeeeeerseannenerrrrrrereeaeeeans | TR 2 K T

Y4uM ydeHHKE KaKo Ja KOPUCTE
tabene, rpaduke, IUCTE, IPTEKE,
JijarpaMe U CIMYHO Ja OU JlaKIe

PABYMEITH TPAMBO. ....eeenereeenireenireeeereeenneeenane | 2 B

yeex uau
CKOPO y8eK
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d)

g)

h)

13. Kosmmko ce yecto Ha BamuM yacoBuMa JaemaBa HemTo ox ciaeneher?
3aokpyarcume camo jedan 002080p y c8axom peoy.

VYueHuIMMa NOCTaB/baMIIUTAba WU
3a7laTKe Ha Koje MOCTOjH BUlle MOTyhux

PELICHA UITH OJITOBOPA. «.eeeeererraenenrrrrrerereaeeenns 1

VyeHuiMma momMaxxeM Jia yue

U3 CBOJHX TPCIIAKA. ..eevvvreesereersereeeseneeesssseesnnens 1

VYyenunuma omoryhaBam ja y4ecTByjy
y IUIAaHUPaky TEMa U aKTUBHOCTHU

KOj€ NEMO PAIUATH. ....ccoeevviiieieiiiieeeeeiiiee e 1

IToacTuuem yueHHKe Aa Ha 4acy
pasMeyjy MUIBEHa O JIEKLH]H,

M3HOCE CBOj€ MPETIIOCTABKE U UJIEje

U JUCKYTY]Y O TBHMA....eevvvereeeerrreeeenennns

IToctaBipam yu€HUIIMMa IUuTama Uiin
3a/1aTKe 0 KOjuMa Mopa J00po
JIQ C€ PABMHUIIIBA. ...cnvveeneieeeeeeeeeenneenneeennns

VYcneBam 1a ydeHUKe
3aUHTEPECY]EM 32 TPAAUBO.. «...eeereeneeennn

Jpyraumje paaum ca yd4eHHIIMA
KOju uMajy Temkohe y yuemwy u/unu ca

OHUMA KOJU OPIKE HATIPCIY]Y. «vvvererereeerrvveerennens 1

ITocTaBmam yueHuluMa rnuTama Ujin
3aJ1aTKe KOjH 3aXTEeBajy Jla OHO IITO CY
HAYYWIM TIPUMEHE Y HOBUM CHTYAaI[jaMa

HUKAO U

CKOPO HUKAO

pemko uecmo yeex unu

CKOpO y6ex
.................... 2B 4
.................... 2B 4
.................... 2B 4
.................... 2B 4
.................... 2B 4
.................... 2B 4
.................... 2B 4
.................... 2B 4
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14. Kosmmko ce yecto Ha BamuM yacoBuMa JaemaBa Hemto ox ciaeneher?
3aokpyarcume camo jedan 002080p y c8axom peoy.

HUKAO unu pemko yecmo
CKOPO HUKAO

Yyenuuma najem na 3a qomahu
3a7aTak Bexx0ajy WM IpUMEHe

OHO IIITO CY PAJIMIN HA TOM HACY. .eevverrrrrrannnnnns | TR 2 B

Y4yeHuruma fjajeM Jia Ha Jacy paje
Pa3HOBPCHE BeXKOE MIIM aKTUBHOCTH

na 6 oOpO TIPOBEIKOATN TPATHBO.. ................. | 2 e B

YueHUIMa MOCTaBJhaM TUTAkha WIN
3aJlaTKe KOjH 3aXTEBajy Jla OHO MITO Cy

HAaYYWIM IPUMEHE Y CIMYHUM CUTYalHjaMa. .... L...covoereeeennne. 2 K TSR

Yuenumuma mocTaBbaM 3aJaTKE WIN
MUTamka Koja UM MOMaXKy Ja YBUJC

HAjBAKHU]C ACITOBE JICKIIHC.. ...vvvveeernerrrerannnnnnes | 2 B

Yuenunu najeM aa Bex0ajy rpaaIuBo

JTOK T2 TOOPO HE CABMATAJY.. .eervvvrreeererrrrrennnnnnes | 2 B

15. Kosuko ce yecto Ha Bamum yacoBuma aemiaBa Hemro ox ciaeneher?
3aoxpyacume camo jedan 002080p y c8axom peoy.

HUKAO Uiy pemko yecmo
CKOPO HUKAO

Y4eHuMMa 1nocTaBibaM MHUTaka
TOKOM Yaca Ja BUANM Ja JIH pasyMejy

OHO HITO MPEHAJEM. ...eeneeenereareenreenieeanieeseeenenes | R 2 B

Kana ydenunu He pasymejy muTame,
MOCTAaBUM T'a Ha APYTH HA4YHH, TaKO Aa

MMOCTAHE JaCHU]E U PA3YMJBUBH]C.........evveeennnnnne | 2 B

Kaaa IIOCTaBUM IIMTAKE, aM YYCHUIIUMA

JIOBOJHHO BPEMEHA J1a O lheMY Pa3MHUCIIE. .......... ) EUTTUTRTTRRRORN s R

Kana yuenuk norpemu y oarosopy,
MOTIHUTAakbUMa My TIOMOTHEM Jia pa3yme

CBOjy TPEIIKY U Iohe A0 TAaYHOT OATOBOPA........ | 2 e B

On yueHHKa TpaKuM Ja 00pasioxke
pelliehe 3a/1aTKa WU OAr0BOpP Ha

ITOCTABIBEHO TTHTAIBE. ....eeeeviveeeneeeeinineeeeenannns | T 2 e R I

IIutam yueHuke mra cy

PA3YMEIIH, & TITA HUCY.. ceeeeeeeerraenenerrrrrrereaaeennns | TR 2 B

yeex uau
CKOPO y8eK

yeex unu
CKOpO y6ex
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b)

g)

16. Kosmmko ce yecto Ha BamyuM yacoBuMa JaemaBa Hemto ox ciaeneher?
3aokpyarcume camo jedan 002080p y c8axom peoy.

HUKAO unu DpemKo uecmo
CKOPO HUKAO
Y4eHHIM Me CITylIajy JOK AP>KUAM MPeaaBame.. L. ...cooeeeuennee. 2 K TSR
YueHuIy Nuiry OHO IITO UM AUKTHPAM............ | SO 2 K TSR
Y4eHHLN NPENuCyjy ca Talle. ....cccevveveeeennnen. | TR 2 e B,
VYUeHUIH IPIKE MPE3CHTAIH]Y. ..vvvveererrrerennnnnes | TR 2 B

YueHul U3BOJIE EKCIIEPUMEHT WIIN

MIPAKTHIHY BEHKOY. ..eeeeererriireeeiiieieeeeenvreeeeeeennes | TSR 2 K F

17. Ko/siuko ce yecto Ha Bamuum yacoBuma aemasa Hemrro ox ciaeneher?
3aokpyacume camo jedan 002060p y c8aKom peoy.

HUKAO Unu pemKo yecmo
CKOpO HUKAO

Kopuctumpower point npe3enranuje,
KpaTke GUIMOBE M CIMYHO 2 Ou

yueHUuIMMa 00Jbe 00jacHNO/T1a TPAURO. .......... | 2 B

VYuenunnuma 3a gomahu 3anajem

WHIVBUAYATHE WIN TPYITHE MPOJEKTE. .............. Lo 2 B

yeex uau
CKOPO y8eK

VeeK uiu
CKOPO Y8eK

18. Kosmko ce cnasxere ca ciaenehum pedennnama? 3aoxkpyorcume camo jedan 002060p

y ceakom peoy.

yonuime VenagHom VenagHom NOMNYHO
ce He ce He ce ce
crascem crascem crascem crascem

YUCHUITUBOTIEMOJTIPEIIMET. ...evvvvveeeereerrerennennes | 2 B 4
YueHUIYX1Baj ynayde
TPATUBOUBMOT TPEIAMETA. «eeeeeeeenenenvrrrrrrereaaeannns ) EUTTOTRTTRRRORN 2 s S e, 4
YdeHuIMa je M0j IpeIMeT J0CANaH. .............. | UUTTRTUORTRR 2 e, S s 4
YdeHuIKene1a3Ha;j yBUIle
O MOM TTIPEIMETY...eveeeeernrereeeennreeeeesnnreneeesannnes | 2 K TSP 4
Y4enurcepaayjydacoBuma
17163 Y (01 08 1101531 Y () - SR | 2 B 4
YUeHUIMBOJIEJAUNTA] YTEKCTOBE HITH
riieqjajyeMucHje 0 TeMaMaKojecyrnoBe3aHeca
TPATABOMH3 MOT TIPEIIMETA. .....evveeeeenerrreeennnnnes | 2 B 4
YueHurmMa je Moj IpeaMeT TOIUKO3aHIMIBHB,
JMIaMUKa)XKy/1a U BaHIIIKOJIEPa3MHUIILIbAjy O
CTBAPUMAKO]ECYYUMITHHAYACY. .. .eeeeveeenveeennnens | BT 2 e B 4
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Appendix 6 - Final evaluation of teacher training questionnaire

Name: Date: Group:
School: Training location:
Dear Madam/Sir,

This school year you have been participating in in-service training programme based on the
dynamic model of educational effectiveness and improvement. Hereby, we want you to
evaluate the whole training programme, to tell us how much of it you have implemented into
your teaching, how did it affect your daily practice and what kind of effects you could
observe. This information will be of great importance for us to further develop the training
programme, thus we kindly ask you to thoroughly consider each question and provide sincere
and comprehensive asnwers.

Next to each of the factor of quality teaching place mark X in the field which best describes your
opinion (both on the left and the right side).

1. How familiar were you with the factors of 2. How many new things have
quality teaching prior to the training? you learned about the factors of
quality teaching during this
training?
Completely | Mainly | Mainly Completely Very | Alot | Nota | Quite
familiar familiar | unfamiliar | unfamiliar lot a
little
Management
of time
Classroom as
a learning
environment
Structuring
Orientation
Application
Modelling
Questioning
Assessment
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3. How useful was for you that what you 4. How much attention (time)
have learned about the factors of quality should be devoted to each of the
teaching in this training? factors of quality teaching in future
in this training program?
Very Useful Not Not useful Give Give the | Give less
useful much at all more time | same time | time
useful as it has
now
Management of
time
Classroom as a
learning

environment

Structuring

Orientation

Application

Modelling
Questioning
Assessment
EFFECTS ON PUPILS

When you generalize your experiences with all that you have implemented in your teaching
during the training program, and what has directly come from the training (new ideas, new
techniques, realization of action plans and the like), how would you assess the impact it had

on your pupils? (Circle the letter next to your answer)

5. Pupils were:

a) More motivated to learn than usual
b) As motivated to learn as usual
¢) Less motivated to learn than usual

How do you explain that?

6. Pupils were:

a) More activated in the classroom than usual
b) As activated in the classroom as usual
c¢) Less activated in the classroom than usual

How do you explain that?
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7. Pupils have:

a) Better understood lessons than usual
b) Understood lessons the same way as before
¢) Understood lessons poorer than usual

How do you explain that?

8. Pupils had:

a) Better communication / relation with you and other pupils
b) Same communication / relation with you and other pupils
¢) Poorer communication / relation with you and other pupils

How do you explain that?

TRAINING METHODS
Training program was implemented in 9 separate days, with around one month between each
training day. During that time you had a task to develop and implement action plans, i.e.
implement in your teaching some ideas and techniques that were previously elaborated in the
training.
9. Is this an appropriate format for this training program?

a) Yes b) No

Please, explain:

10. If you have any suggestion regarding the format that would make this training more
effective and more efficient, please describe it in short:

11. Between each two consecutive training days you had a task to design an action plan, to
implement some ideas and techniques from previous training day and to record your
observations about it. To what extent have you been involved in these activities?
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a) [ was very involved

b) I was moderetely involved
c¢) I was somewhat involved
d) I was very slightly involved

12. Did your responsibilites in school allow you enough time to prepare and implement ideas
from the training?

a) Mainly yes b) Yes and no ¢) Mainly no

13. Have you cooperated with other colleagues while implementing ideas from the training
(preparation, implementation, discussion)?

a) Mainly yes b) Yes and no ¢) Mainly no

14. At the beginning of each training day, the first part of the work was dedicated to
reflexion on your experiences regarding the implementation of action plans. How useful
was that part of the training?

a) That was very useful part of the traning

b) That was somewhat useful part of the training

¢) That was mainly not useful part of the training
Please, explain:

15. Each training day comprised theoretical aspects of the given factor and practical parts
(application, workshop approach). According to you, what was the relation between those
two parts, when you take the whole training program in consideration? (Please, circle
only one answer)

a) The ratio between theoretical and practical parts was well balanced
b) Not enough attention was given to practical application by participants
¢) Not enough attention was given to theoretical aspects

16. On some training days you had an opportunity to look and to analyze video recordings of
lessons as an illustration of a given factor. How useful this activity was for you?

a) That was very useful part of the traning

b) That was somewhat useful part of the training
c¢) That was mainly not useful part of the training

57



17. How do you evaluate hand-outs and other working materials that you received during the
training?

a) Materials were very useful
b) Materials were somewhat useful

¢) Materials were not useful

In which way these materials and abstracts should be improved?

GENERAL EVALUATION OF THE TRAINING

18. To what extent your expectations from the training have been met?
a)To a great extent  b) Moderately ¢) To a little extent ~ d) Not at all

19. Which of your expectations were met the most?
a)
b)
c)

20. Which of your expectations were met the least?
a)
b)
c)

21. If you would like to recommend this training to your colleagues, what would you tell
them?

22. If you would like to refrain your colleagues from attending this training, what would you
tell them?

23. If you have any other comment about this training, please write it down.

Thank you!
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Appendix 7 - Questionnaire on Research report and Handbook for quality teaching

QUESTIONNAIRE ON RESEARCH REPORT AND HANDBOOK FOR QUALITY
TEACHING

Dear Madam / Sir,

This is a brief questionnaire with which we want to get your opinion about the document
’Research report and handbook for quality teaching’ that your school received through
participation in the Comenius study ’Improving educational effectiveness of primary schools
(IEEPS)’. Your opinion on this document is very important to us, for its further development,
so please give us your honest answers and fill in the survey in its entirety. The survey is
anonymous.

1. What is your job position?

a. School principal

b. Assistant school principal
c. School counsellor

d. Teacher

The document consists of two parts: Research report and Handbook for quality teaching. This
set of questions pertains to Research report (first part of the document).

In each row, mark the answer that best expresses your opinion, i.e. your level of agreement
with a given statement.
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1 The report is written in easy to understand language.

2 | The report uses too many technical terms.

3 It was easy for me to understand what the report says.

4 | The style of writing is tailored to the school staff.

5 | The report has a good structure.

6 | The report is too large.

7 The report contains an adequate amount of

information.

8 Graphical displays are clear.

9 | I can easily interpret charts

10 | The report provides relevant information
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Strongly
agree

Agree

Undecided

Disagree

Strongly
disagree

Data contained in the report are important for the

1 school.

12 | The report is useful, usable.

13 | I learned something new from this report.

14 | The report gave me the expected information.

15 | The research method is well explained.

16 | The research results are well described.

17 | The results of this research are clear to me.

18 I think it is important that as many school employees

become informed about the content of this report.

Next set of questions pertains to the Handbook for quality teaching (second part of the
document). In each row, mark the answer that best expresses your opinion, i.e. your level of

agreement with a given statement.

RN
w2

19 The handbook uses the terminology [ am familiar

with.
20 It was easy for me to understand what the handbook

says.
21 | The style of writing is tailored to the school staff.
22 | The handbook has a good structure.
23 | The handbook is too large.
24 | Factors of effective teaching are clearly described.
25 Handbook provides good guidelines for improving the

quality of teaching.
26 | The handbook is useful, usable.

The handbook provides a good description of the
27 | possible approaches and concrete procedures that

teachers can apply in their work with pupils.
28 | I learned something new from this handbook.
29 I think it is important that as many school employees

become informed about the content of this handbook.

30.Please write your comments or thoughts you have in relation to this
report/handbook:
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Appendix 8 - Questionnaire on School performance feedback report

QUESTIONNAIRE ON SCHOOL PERFORMANCE FEEDBACK REPORT
Dear Madam / Sir,

This is a brief questionnaire with which we want to get your opinion on the report that your
school received through participation in the Comenius study ’Improving educational
effectiveness of primary schools (IEEPS)’. Within this project, based on multiple data
sources, a report entitled ’Individual feedback on pupil achievement and the pedagogical
added value of the school’” was made. The idea is that this report should be used as an
instrument in the process of improving the educational attainment of your pupils, i.e. as a
support for the planning of future work and school development. Your opinion on this report
is very important to us, for its further development, so please give us your honest answers and
fill in the survey in its entirety. The survey is anonymous.

1. What is your job position?

a. School principal

b. Assistant school principal
c. School counsellor

d. Teacher

In each row, mark the answer that best expresses your opinion, i.e. your level of agreement
with a given statement.
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1 The report is written in easy to understand language.

2 | The report uses too many technical terms.

3 | It was easy for me to understand what the report says.

4 | The style of writing is tailored to the school staff.

5 The report has a good structure.

6 | The report is too large.

7 The report contains an adequate amount of

information.

8 Graphical displays are clear.

9 | Ican easily interpret charts

10 | The report provides relevant information
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Data contained in the report are important for the
1T 1 school.
12 | The report is useful, usable.
13 | Ilearned something new about my school on the basis
of this report.
14 The report gave me the expected information about
the school.
15 | Iunderstand the concept of pedagogical added value.
16 I understand the difference between the expected and
observed achievements.
17 The limitations of this report, i.e. of information
contained herein are clear to me.
The report allows fair comparison of schools, by
18 | taking into account the characteristics of the
environment in which pupils live.
19 I think that this report will really be used at my school
to improve the academic achievement of pupils.
20 I think that this report will really be used at my school
to improve teaching and learning.
I think that this report will really be used at my school
21 | to improve the work organization and functioning of
the school as an organization.
I think it is important that as many school employees
22 | become informed about the content of this report.
It would be good if the school received such reports at
23 | the end of each school year.
To analyse the data from the report, school employees
24 | peed additional professional support.
25.Please write your comments or thoughts you have in relation to this report:
Co-funded by the Lifelong Learning
- Programme of the European Union
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