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IleHTpanu3oBaHM eKCTEPHU TECTOBM U HAIIVIOHATTHO TeCTHpambe Y
CnoseHuju

Y cknapy ca OELL]] iupexktnsama, 1995. roguse je CroBeHnmja 3amnoderna pe-
¢dopme y obrmacTu TecTupama 1 MCIUTUBAKkA U YBea je MaTypy — ILieHTpaiHO
a]MMHICTPUPAH 3aBPIIHM VICIUT Ha KPajy CpefiOLIKONICKOTr obpasoBama (CO).
Kacuuje, y 2002. roguau, CiioBeHntja je yBesna feNMMUYHO eKcTepHy CTpydYHY Ma-
TYpY 3a cpefilbe CTpy4He IKoje. Marypa je TMIIM4aH 3aBPIIHK TECT KOju MMa
OMTHe MoC/euIie IO YYeHNKa (€HT. XUTX-CTaKeC TeCT) Ha KPajy CPeibOIIKOICKOT
obpasoBama. YcIlex yyeHMKa Ha MaTypy OMTaH je 3a yIUC Ha BYCOKOUIKOJICKY
MHCTUTYLHjy. YKONMMKO Opoj KaHAMUaTa IpeBasiIa3y KalaluTeT BUCOKOIIKOI-
CKe yCTaHOBe, OMpajy ce KaHAuAaTH ca 60/bMM olieHaMa y TpeheM 1 yeTBpTOM
paspeny cpefiibe LIKojIe, 60/bOM YKYITHOM oLieHOM Ha Marypu may CTpydHOj Ma-
Typu ¥ 60/BMM OIleHaMa Ha MHAMBUJYaTHMM IIpeIMETHMa KOjJ Ce MOMaxXy Ha
Marypmn.

Op 2001. mo 2005. ropuue CrnoBeHMja je MMaa HALMOHATHY 3aBPIIHM JIC-
T Ha KPajy AeBeTOTOAVIIbEr OCHOBHOT 00pa3oBama KOjii je IMao CEeKTUBHY
¢byHKIMjy 3a jasbe MIKOMOBabe (eHr. Xxurx-crakec gyniruon). On 2006. roguse
noctoju Hannonanuo tectupamwe (HT) 6e3 cenextuBue ¢pykuunje. HT Ha Kpajy
ApYTror IVIK/Iyca OCHOBHOT oOpa3oBama (mocne 6. paspena: yaennuu 11-12 ro-
muHa) n HT Ha kpajy Tpeher nuxmyca ocHoBHOr o6pasoBama (1mocne 9. paspe-
ma: ygyenniy 14-15 ropyuHa) o6aBesHu cy 3a cBe yueHuke. Mehytum, pesynratn
HT Hna xpajy tpeher nuknyca (mocne 9. paspena) mory na 6yny kopuurhenn, ys3
TO3BONIy POAUTEDBA, CAMO Kao [IOLATHM KPUTEPUjyM 3a YINC Y CPefiiby ILKOIY,
KOja MO)Ke Jia IPUMU TMMUTHPaH 0poj yueHuka. [maBuu nwsp nocrojeher HT y
CroBeHuUju jecTe fa NpyXXM HOJATHYU YBUJ Y 3HaIbe YUEHUKA U PYHKLMOHNCAmbe
06pa30BHOTI CHCTeMa Ha OCHOBHOLIKOJICKOM HUBOY.
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HT omoryhaBa yyeHnnyma u mBUXOBUM POAMTEbMMA JIOlaTHe MHPOpPMa-
1yje 0 HMBOY 3Haba y4eHMKa ¥ O TOME KOIMKO je OHO YHOPEMBO Ca 3HambeM
IJIXOBMX BpIIbaka 1 HanyoHanHuM npocekoM. HT omoryhaBa HacTaBHMIIMMA
U IIKOJIaMa Jja BPeJHYjy KBa/luTeT CBOT Pajia, @ Ha CUCTEMCKOM HUBOY MOXe fla
ce KOPUCTHM Kao OCHOBA 3a JIOHOILIEHme OIyKa O Pa3Bojy 0OPa3sOBHOT CHUCTeMa,
yHanpebuBame 1y peBu3njy HaCTaBHMX IPOrpaMa, pa3Boj MHUIIMjaTHOT 0Opa-
30Bamba U CTPYYHOT ycaBplIaBaimba HACTAaBHMKA U KOpeKIMje HacTaBHMX MaTe-
pujana (Cnasen Topuuk, 2013).

ITopany 13 OCHOBHMX U CPefIbMX IIKO/IA KOjU Ce IPUKYIUBbajy y Jlp>kKaBHOM
uctutHoM LeHTpy (PVII) mMajy moTeHIujan fa ce KOpUCTe Kao IIOBpaTHe VH-
dopmanuje 3a BpefHOBame U YHanpehuBame KBanuTeTa 06pasopama.

Pa3Boj cuctema faBama MOBpaTHUX MHGOpManMja IIKOTaMa

CrnoBeHnja je jemHa of 3eMa/ba Koje Cy pa3Buie CHCTeMe 3a JaBame IIOo-
BpaTHUX MHQpOpManyja mKoaaMa 6asupaHe Ha pe3yaTaTVMa 3aBPIIHIX MCINTA
(Marypa, HT). [Ipukymwsenu noganu cy uckopuirheHn 3a Kpenpame JTOHIUTY-
AVHAJIHOT, eKCTePHOT MH(OPMALMOHOT CHCTeMa KOjy LIIKO/IaMa flaje IIOBep/bUBe
nHpopMaluje o TIOCTUTHYhy yueHMKa U pajy IIKOJIe, Ka0 OCHOBY 32 CAMOBPEIHO-
Bame mKose (Buccuxep& Loe, 2003). PUI] je 2007. roguHe pa3Buo AHaIUTUYIKI
UHCTPYMEHT 3a BpeflHOBambe yuemwa (eng. Assessment of/for Learning Analytic
(ALA) Tool) - AJIA unctpymeHT (3ynany, Ypank & Bpen 2009). AJIA uHCTpY-
MeHT je 2012. roguHe yHanpebeH [OfaBakbeM Mepa O [OJaToj MefarollIKOj Bpe/-
HOCTY U OHIIMjaMa 3a KPUTePUjyMCKO-pedepeHIpaHe MHTepIIpeTalyje NCXofa
eKcTepHOT Tectupama (Ypask, 3ynann & Ilankap, 2012).

AJIA MHCTpYMeHT J03BO/baBa JieBeT PasIMINTIX TUIIOBA AHAIN3A U BUXO-
Be KOMOMHaLuje:

aHaM3Y YKyIHOr nocturayha Ha Matypu;

aHaJIM3Y YKYIHOT OCTUTHYha y 3aBpIIHOj TOANHY;

aHAJIM3Y OlleHa y IOjeANHAYHNM IIpeaMeTMa (AMjaa3oH oLeHa 1-5);

aHAJIM3Y OlleHa Y IOjeAMHAYHNM IIpeaMeTMa (Anjana3oH oueHa 1-8);

aHa/M3y OlleHa Y NOjeAMHAYHUM IIpeIMeTIIMa Y 3aBPIIHOj TOAVHI;

aHa/IM3Y IIOCTUTHYNA y IT0jeflUHAYHNM NIpeIMEeTIIMA Y IPOL[EHTUMA;

aHa/IM3Y IIOCTUTHYNA 3a IOjeiNHaYHe Je/I0Be MCINTA Y IIPOLIEHTUMA;

aHa/IM3y fofaTe Mefjarolike BpegHOCTY;

aHa/MM3y 3ajaTaka Ha TeCTy.

AJIA MHCTPYMEHT 4MHM pe3ynTaTe MaType NpUMEH/bUBMjUM Y aHajIM3a-
Ma y4eHM4Kor nocturiyha u npahemy u BpeHOBamwy 00pa3oBHOr cuCTeMa Ha
HAIVIOHA/THOM, IIIKOJICKOM M OJie/beEbCKOM HMBOY 32 BUINE y3aCTOITHMX TOfMHA
(2002-2016).
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Ha HuBoOy ozie/bemba, IKOJIe MOTY Jja TpUIIpeMe aHa/In3e 3a IpeiMeTHa Beha
U TOje;luHauYHe HACTaBHMKE VM Ha OBaj HauMH oMoryhe fja/be yHanpebuBame Ha-
craBe y mkomu. Ha HuBoy mkone, AJIA nncTpymeHT oMoryhaBa npunpemy aHa-
N13a 33 AUPEKTOPE, NIKOJICKO PYKOBOJCTBO I THM 33 CAMOBPENHOBAaIbE, KOje MOTY
6uTy KopuiheHe 3a BpefHOBame 1 OCUTypame KBamnTeTa. Heke 1kosne npeseH-
TYjy aHanM3e pOAUTE/bMMA, @ HeKe MIKOJICKUM ofbopuMa. IIpenmeTHe Komucuje
3a uctmre y PUII-y, kpeaTopu HacTaBHOT IPOTpaMa, APYIU CTPYYIbally 3a IIPefi-
MeTe U JOHOCHOLM OfyKa KopucTte AJIA MHCTpPyMEHT 3a [OHOIIEHe OITyKa
3aCHOBAHO Ha JJOKasuMa Ha HAIMOHA/JHOM HMBOY. VIHCTpPYMEHT KOHTMHYaTHO
IpaTy IIKO/Ie U Ofiefberba (HacTaBHMKeE) Y IIKO/IaMa y HOT/Iefly epeKTMBHOCTH 1
yHanpebuBama KBaquTeTa 1 TO Ha HA IOJAIVIMA 3aCHOBAaH, eMIIMPUjCKM HAYMH.
Jpyrum pedmma, MHCTPYMEHT IpECTaB/ba KOPVUCHY a/laTKy 3a yIpaB/baibe Y
obpasoBawy (bpeju, Cappou & 3ymanu, 2011). Be6 amnmmxaunja omoryhasa nH-
TepaKTUBHY JyOMHCKY aHa/MM3y II0faTaKa 3a CBaKy IIKOMy y mopebhemy ca Hammo-
HaJIHVM MHVKaTOpUMa KOju Cy M3padyHarty 1o uctum kpurepujymuma (OEL,
2016; 13). AJIA MHCTPYMEHT ce KOPUCTHU 32 OfJIyKe O NMOOOJbIIIay KBa/JIUTETA
HOffy4aBama 1 yJderma 1 3a Behy crenen npaBegHOCTN yHyTap 1 n3Mel)y mkona.

I[Tomary ce MpMKyI/bajy IEHTPATHO U ayTOMAaTU30BAHO Y OKBMPY Oe3benHe
uHdpacrpykrype. [TocToju cTpora KOHTpo/Ia KOPUCHNYKMX Hasora. [IpenMeTHe
komucuje y PUII-y, kpearopy HacTaBHMX Iporpama M APYTM CTPy4YmalM 3a
npeaMeTe MMajy IPUCTYH 6a3) caMO Ha HaIlMOHA/THOM HUBOY. JlupexTopu 1 Ha-
CTAaBHMIIM MOTY Jla aHaIM3MPajy ydeHndKa mocturayha y mopebemy ca cmmynnm
rpynaMa y IIKOIM MM Ha HaljMoHalMHOM Huboy. llIkome HeMajy mpuctyn nopa-
LMMa JPYIUX HIKOTIA.

PULI opp>xaBa AJIA MHCTpyMeHT Koju je 6ecriataH 3a KopucHuke. Hose
aHa/lM3e U Ipe3eHTalllje JOCTYIIHe Cy HeKOIMKO JaHa 110 06jaB/bUBamy pe3y-
tara ca Marype. Y CoBeHMju ce OCHOBHU Nofjaniy y 6a3u rmojaTaka NpuKyIubajy
ca IKOJCKMX (HACTaBHMYKMX) MHTEPHMX TecToBa 1 ca Matype. Ilogamm cy ce
CUCTEMATCKU NPUKYIUbAIN MOCAENHBUX 15 roguHa: nocroje moganu ca 29 recro-
Ba reHepanHe Marype u 45 tectoBa CrpyuHe Matype. Ilomanm obyxsarajy mo-
crurayha cBake renepanuje y nepuopny ox 2002. go 2016. roguse, Tj. mocturayha
ykymHo 281.500 y4eHMKa KOjy Cy 3aBPLIM/IN CPEHOLIKOICKO 00pa3oBambe, ITO
mpescTaB/ba 14% untase nomynauuje Crosenuje. PV omoryhaBa mopgpiky
K/IMjeHTVIMA Ty TeM Mejya, TeredOHa M PeryTapHuX KOHTAaKaTa ca 3aIlloCIeHNnMa y
mkonama. Ha Be6 cajTy mocToju u Npupy4yHuK 3a KOpUCHUKe ca npumepuma. C
BpeMeHa Ha BpeMe, PUI] 3a xopucHuke AJIA MHCTpyMeHTa OpraHmsyje paguo-
HMIIe 33 MHTEPIIpeTallMjy aHa/Iu3a MofjaTaka, yije je moxahame f06pOBOJBHO.

PUILI cBuM cpenmsyM IIKO/IAMA IIa/be YOUTHUK O HauMHMMA Kopuirhema
AJIA MHCTpyMeHTa y CBPXY CaMOBPESHOBaIba MIKOJIE.
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Jlupexkropu usBemTaBajy fa ce JUCKycHuje ca HACTaBHMIMMA O aHa/IM3aMa
u3 AJIA mHCTpyMeHTa Hajuemhe ofBujajy Ha HacTaBHMYKMM Behmma (69.9%
3a reHepanHy Matypy, 52.3 % 3a CTpy4Hy Marypy), u HewTo pebe y uHguBu-
AyaTHMM KOHTAaKTMMa ca HacTaBHMIMMA (34.9% 3a reHepanny Marypy, 26.2 %
3a Crpyuny marypy) (Cemen, 2015a; Cemen, 20156). Takobe, nupexkropn nsse-
HITaBajy [ja IpeACTaB/bajy pesynrare aHamusa AJIA mHcTpymeHTa Ha CaBeTy
porutema (24.1% ¢op renepan Matypa; 12.3% ¢op Bouatnonan Marypa) u
Ha cactaniuma lllkonckor ombopa (20.5% ¢op renepan Matypa; 12.3% ¢op
BouaTtnonan Marypa).

AJIA VHCTpPYMEHT J03BOJbaBa IIKO/IAMa J1a Pa3BPCTaBajy 1 QUITPUPAjY 1O-
JaTKe 110 PasHMM KPUTEPMjyMUMa, Ha IIpUMep, MOy, pa3peny, CMepy Koju yue-
Hynm noxabajy nrn. ®nekcnbunHocT codTBEpa J03BO/BABA MIKOTAMA JieTa/baH
yBUJ, y HOCTUTHYha HBUXOBUX yYeHMKa ¥ MoryhHocT mopebema ca KopecroH-
mupajyhum rpynama yyeHuka ¥ IIKO/Ia Ha HallMOHaaTHOM HuBOY. Crenudnuy=o,
kopumhemwe BUIIETOAMIIBUX 6a3a MOJaTaka O YYEHNYKOM HMOCTUTHYhy moma-
Ke U IIKOJaMa ¥ HaCTaBHMIIMMA Jla aHAIM3MPajy ¥ MHTEPIPETUPajy YIeHNUKO
nocTurHyhe, mopesie u aHaMM3Mpajy pasnmke y nocturnyhy msmeby onemerma
U HACTaBHMKA y CBOjOj IIKO/IN, IIOPefie pe3ynTare pasnumanTux GopMu Olermby-
Bamba: OlIeHY HACTaBHMKA, eKCTEPHY OIleHY, IcaHe U ycMeHe oueHe uth. (bpeji,
Cappou& 3ymnani, 2011: 54-55).

TpenyTHU M3a30BU U IUTaHOBU 3a OygyhHOCT

AJIA MHCTPYMEHT IpeficTaB/ba CIOBEHAYK!, Ha [JOKa3¥Ma 3aCHOBaH IIPHU-
CTyn eeKTMBHOCTM WIKO/MA. MPEeKTOpM CpelmyuX IIKO/MA CBaKe TOfMHE Ofi-
roBapajy Ha ynutHuke o kopumhemwy AJIA mHcTpy™MeHTa. VMako BehuHa mux
kopuctu AJIA MHCTPYMeHT, pe3ynTaTy Marype ce He KOPUCTe TOBOJBHO Ja 611 ce
no6osplrana NOCTUrHyha yu4eHnka, mojefuHIX HaCTaBHMUKA, 3a IJIAHMpambe IPo-
(ecroHanHOr pa3Boja HACTABHMKA I 32 MHTETPUCabe Halmasa y Oyayhe roguimse
mranoBe mkona (CemeH, 2015a; Cemen, 20156). Pagnuunty nctpakuaum Ha-
I7IalIaBajy moTpedy 3a jakoM IOAPIIKOM IIKOJaMa y Iorjefy Kopuinhema Io-
BpaTHUX MH(pOpManmja o pesynrraruma ydeHuka (BaH gep Krenj & Erren, 2013).
Koprcanum Mopajy ma 6yny ajjekBaTHO MH(OPMUCAHU O CBPCU U acIeKTMMa
PasIMYNTUX CUCTEeMA AaBaba IOBPAaTHMUX MHPOpMalMja IKO/IaMa U O TMMUTIMA
U IpefHOCTUMa KopuinheHnx nHAnKaTopa nocturayha (Bepxaerxe at an., 2015).
Hajsehu nsasos npencraspa npomonyja kopuinhewa AJIA amata mehy HacTas-
HULIMMA Y IIKO/IaMa M IPYTYM KOPMCHMIIMIMA.

[Tpema OELLJ] cTypuju (2012), HacTaBHUILM MMajy TEHAEHLM)Y A Y UH-
TEepHOM OlielhUBamkY J1ajy 60/be OlieHe IeBojuMIiaMa M YYeHMI[IMA BUIIET COLU-
OEKOHOMCKOT CTaTyca, Yak U Kaja HeMajy Beha 3Hama U BeIITHHe Of fe4aka 1
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y4eHMKa HIDKET COLIOeKOHOMCKOT cTaryca. HejefHaKOCTI y MHTEPHOM OLlethH-
Bamby BOJie Ka HejefHaKOCTIMa Y 00pa3oBHMM acIypanjama 1 KacHuje Ka Hejeri-
HAKOCTMMa y JOCTUTHYTMM HUBOMMa OOpa3oBama U MCXOAMMA Ha TPXKUIITY
pana. Mu mmaHupamo fa paspujemo no6ospurany Bepsujy AJIA MHCTpyMeHTa y
KOjy 6MICMO YK/BYUWM/IY YIEHWYKY COLVI0-eKOHOMCKM CTAaTyC I ajiaTe 3a aHau3e
KOje Y3UMajy COLIIOEKOHOMCKM CTaTyc y 063up. Vnkopnopupahemo nogatke 13
Penry6miukor 3aBofia 3a cTaTUCTUKY Peny6nmke CrioBeHuje 3a M3pagy KOHTEK-
CTya/IHUX Mepa JjofiaTe mefaroike BpenHocTi. C 0631poM Ha TO [ja IVIaHUPaMO
fla YCIIOCTaBMMO C/IMYaH CUCTEM Y OCHOBHUM INKOJIaMa, YK/by4lBalbe KOHTEK-
CTyaJTHMX Mepa uuHM ce jour outHujuM (Llankap & 3ymann, 2015).

Y CnoBeHuju u fpyruM 3em/baMa y TOM fieny EBporre, o6mact o6pasoBHe
edeKTUBHOCTH je HeTOBO/BHO pa3BujeHa. Ob6a mpuctyna — GoKyc 06/1acTy KO-
cke e(peKTUMBHOCT Ha pe3ynTare U pokyc ob6macTy nobosplrama Ko Ha Ipolie-
ce —-oTpeOHa Cy fia 6U ce TpOMeHMO 0OPa30BHY CUCTEM. AKO Ce TeXM CTBAPHOM
060/pIIIay IIKOMA ¥ 00PAa30BHOM KBAIUTETY, UCTPAKMBAYM ¥ HpPAKTUIAPK
MOPajy Y TOM CMepy fia pajie 3ajefHO ca JOHOCKoUMMa ofTyKa (3ymaHi, YpaHk
& Bpen, 2009).

Kljucne reci: obrazovna efektivnost, kvalitet obrazovanja, poboljsanje,
samovrednovanje, sistem davanja povratnih informacija skolama
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ASSESSMENT FOR/OF LEARNING ANALYTIC TOOL
USED FOR SELF-EVALUATION IN UPPER SECONDARY
SCHOOLS IN SLOVENIA

Centralized external examinations and national assessment in Slovenia

In accordance with OECD directives in 1995 Slovenia launched examination
reforms and introduced Matura examination: a centrally administered school-
leaving examination at the end of Upper Secondary Schools (USS). Afterwards,
in 2002, Slovenia introduced partly external Vocational Matura for technical and
vocational-technical schools. Matura is a typical high-stakes final exam at the end
of USS. Candidates’ achievements at Matura are important for the enrolment into
tertiary education. In case the number of applicants exceeds the capacity, can-
didates with better overall internal grades in years 3 and 4, overall grade in the
Matura or vocational Matura and the grades of individual Matura subjects are
selected.

From 2001 to 2005 Slovenia had central examinations with a high-stakes
function at the end of 9-year elementary (primary and lower secondary) educa-
tion. Since 2006 there is a National Assessment (NA) with a low-stakes function.
The NA at the end of the second cycle (year of schooling 6: 11 or 12-year-old
children) and the third cycle (year of schooling 9: 14 or 15-year-old children)
is compulsory for all students. However, the results of the NA at the end of the
third cycle (year of schooling 9) can only be used, with parents’ consent, as an
additional criterion for admission to secondary schools with limited enrolment.
The main goal of the existing NA in Slovenia is to gain additional information
on pupils’ knowledge and the functioning of the school system on the primary
and lower secondary level. The NA provides pupils and their parents with addi-
tional information on the level of knowledge attained, making it comparable with
achievement of their peers and with the national average. The NA enables teach-
ers and schools to evaluate the quality of their work, while on the system level it
can be used as a basis for making further decisions about the development of the
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education system, curriculum improvement or revision, development of teacher
training and corrections in teaching materials (Slavec Gornik, 2013).

Data collected by the National Examinations Centre (NEC) from elementary
and upper-secondary schools in Slovenia has the potential to be used as a feed-
back for evaluation, quality improvement and education effectiveness.

Development of school performance feedback system

Slovenia is one of the countries which developed school performance feed-
back system based on the results of external examinations (Matura, NA in Slo-
venia).Gathered data were used for building longitudinal information system
external to schools and providing them with confidential information on their
performance and functioning as a basis for school self-evaluation (Visscher &
Coe, 2003). In 2007, NEC developed the Assessment of/for Learning Analytic
(ALA) Tool (Zupanc, Urank & Bren, 2009). In 2012, ALA Tool was upgraded with
value added measures and options for criterion-referenced interpretations of ex-
ternal assessment outcomes (Urank, Zupanc & Cankar, 2012).

ALA Tool allows nine different types of analyses and their combinations:

1) analysis of overall achievement in Matura,

2) analysis of overall achievement in final year,

3) analysis of achievement for subjects as measured through grades,

4) analysis of achievement for subjects as measured through point grades,

5) analysis of achievement for subjects in final year as measured through grades,

6) analysis of achievement for subjects in percentages,

7) analysis of achievement for individual parts of exam in percentages,

8) value added analysis,

9) item analysis.

ALA Tool gives new applicability to Matura results for ongoing analyses of
student assessment data and monitoring and evaluation of the school system at the
national, school and classroom level for several consecutive years (2002-2016). At
the classroom level, schools can prepare analyses for subject teachers’ groups and
individual teachers and through this facilitate improvement for future instruction.
At the school level, ALA Tool enables preparation of analyses for principals, school
management and for self-evaluation teams for evaluations and quality assurance.
Some schools present the analyses to the parents and some to the school boards.
Subject testing committees in NEC, curriculum developers, other subject experts
and decision makers use the ALA Tool for data driven decisions at the national
level. ALA Tool provides continuous follow-up of schools and classes (teachers)
in schools regarding effectiveness and quality improvement on a more empirical,
data-driven basis, i.e. it presents useful management tool in education (Brejc,
Sardo¢ & Zupanc, 2011).
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A web application enables interactive, in-depth analysis of the data for
each school in comparison to the national benchmarks, calculated along the
same selection criteria (OECD, 2016; 13). ALA Tool is used for decisions about
improving quality of teaching and students’ learning, and for a higher level of
equity within and between schools.

Data are gathered centrally and automatically within secured infrastructure.
There is a strict control of login accounts. Subject testing committees in NEC, cur-
riculum developers and other subject experts have access only at the national level.
Principals and teachers can analyse their candidates’ achievement and compare
them with comparable groups in the school or at the national level. No school has
access to data of another school.

ALA Tool is maintained by the NEC and is free of charge. New analyses and
presentations are available a few days after Matura results are released. In Slovenia,
the basic data in the database are acquired from schools¢ (i.e., teachers¢) internal
assessment and from Matura. Data have been systematically gathered for the last
fifteen years: there are 29 exam sessions of general Matura and 45 exam sessions
of Vocational Matura. Data include the achievement of the entire yearly cohort in
the period from 2002 to 2016, i.e., 281,500 secondary school students altogether.
This represents 14 % of the entire Slovene population. NEC performs customer
support via e-mail, phone and regular contacts with school staff and there are
user manuals with examples on the website. From time to time, NEC organizes
workshops for ALA Tool users and interpretation of data analyses. Attendance is
voluntary.

NEC provides all USS with the questionnaire on how they use the Tool for
self-evaluation purposes. Principals report that the most common discussion
about the ALA Tool analyses with teachers in school is during pedagogical con-
ferences (69.9% for general Matura; 52.3% for Vocational Matura), and less fre-
quently at individual meetings (34.9% for general Matura; 26.2 % for Vocational
Matura) (Semen, 2015a; Semen, 2015b). They also report that they present ALA
Tool analyses results at the parents’ council (24.1% for general Matura; 12.3% for
Vocational Matura) and at the school board meetings (20.5% for general Matura;
12.3% for Vocational Matura).

ALA Tool allows schools to separate and filter the data by various criteria, for
example gender, class, course of study, etc. The flexibility of the software allows
schools a detailed insight into their students’ performance and a comparison with
the corresponding groups of students and schools at the national level. In particu-
lar, using multi-annual databases of students’ achievements helps both schools and
teachers to analyse and interpret student achievement; compare and analyse the dif-
ferences in achievement between classrooms and teachers in their school; compare
the results of different forms of assessment: teacher’s grade, external grade, written
and oral grades, coursework grade, etc (Brejc, Sardo¢ & Zupanc, 2011; 54-55).
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Current challenges and plans for the future

The ALA Tool presents an evidence-based approach in Slovene effectiveness
in education. It is being annually surveyed by the principals of USS. Even though
most of them use the ALA Tool, the Matura results are not sufficiently used to im-
prove outcomes of students of individual teachers, for planning the professional
development of teachers and for the placement of the findings in the future an-
nual work plans (Semen, 2015a; Semen, 2015b). Various researchers have em-
phasised the need for good support with regard to the use of data feedback in
schools (van der Kleij & Eggen, 2013). Users need to be properly informed about
the underlying rationale behind the features of each school performance feedback
system, and on the limitations and strengths of the performance indicators used
(Verhaeghe at al., 2015). The biggest challenge is to promote the use of the ALA
Tool among teachers in schools and among other professionals.

According to the OECD (2012) study, teachers with internal grading tend
to give better school grades to socio-economically advantaged students and girls,
even if they do not have better performance and attitudes than disadvantaged
students and boys. Inequalities in internal grading lead to inequalities in educa-
tional expectations and later to inequalities in educational attainment and labour
market outcomes. We plan to prepare an upgraded version of the ALA Tool — with
inclusion of pupil socio-economic data in the database as well as instruments for
variability analyses taking socio-economic status into account. We are going to
incorporate data from Statistical Office of the Republic of Slovenia for contextual
value added measures. As we plan to implement a similar system in primary and
lower secondary schools, the inclusion of contextual information is even more
prudent (Cankar & Zupanc, 2015).

In Slovenia and other countries of that part of Europe, the field of educa-
tional effectiveness research is underdeveloped. Both approaches — school effec-
tiveness with focus on results and school improvement with focus on processes
- are needed to change the system. If real improvement and more effective educa-
tion are to be achieved, researchers and practitioners have to work together with
policy makers (Zupanc, Urank & Bren, 2009).
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